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Abstract
Social media has now much been integrated as a learning platform in various
educational settings, including those in Language Teaching and Learning (LTL).
Increasing number of studies has also reported the effectiveness of social media to
support LTL activities. This present study aimed to investigate whether Facebook, as
the most popular social media in Indonesia, would be an effective learning tool for EFL
university students taking advanced writing class. This study employed a case study
qualitative approach. The data were collected through questionnaire, interview, and
observation of students’ discussion on Facebook and then analyzed using frequency
count and thematic content analysis. The findings reveal that most students find the
use of Facebook in writing class effective in boosting their confidence in using English
as communicative means, encouraging their participation in class discussion, and
improving their English language proficiency, particularly the writing skill. This study
suggests that Facebook can be used as a supplementary learning tool in higher
education classrooms as it brings positive effect not only on students’ learning habits
but also competence.

Keywords: CALL, digital immigrant, digital native, Facebook, MALL, social media, SNS,
TILL

1. Introduction

A fourth industrial revolution, also known as Industry 4.0 has emerged in the past few
decades, which is characterized with more emphasis on the use of digital technology.
Therefore, technology integration in every aspect of human life is inevitable nowadays,
including in language teaching and learning (LTL). The use of technology in LTL itself
had been introduced long before Industry 4.0 emerged through the term Computer
Assisted Language Learning (CALL). CALL’s origins can be traced back to the 1960s
and has been constantly evolving from “traditional” drill-and-practice programs into
virtual learning environment in Mobile-Assisted Language Learning (MALL).
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Mobile-Assisted Language Learning (MALL) can simply be defined as an approach to
enhance language learning by making use handheld mobile devices. As a successor of
CALL, MALL can be a great resource offering benefits that the predecessor could not
provide such as “the potential for learning process to be personalized, spontaneous,
informal and ubiquitous” (Miangah & Nezarat, 2012, p. 309). Furthermore, MALL can also
be an ideal solution to language learning barriers in terms of time and place as learners
do not need to sit in a classroom or in front of computers to participate in language
teaching and learning activities.

MALL as an approach to language teaching and learning has also been practiced
in Indonesia. A growing body of research focusing on the use of MALL in English as a
foreign language (EFL) context in Indonesia has been conducted in the last few years
(e.g. Darmawati, 2018; Rionaldi, 2016; Yudhiantara & Nasir, 2017). The findings of those
studies have indicated that MALL has potential to support students’ language learning
process. Furthermore, since mobile devices such as smartphones, tablets, and PDA
(personal digital assistant) come along with thousand applications available to offer to
users, which also have great potential to be integrated in language learning.

One type of application which is now much used in LTL, particularly in EFL context
is Social Networking Service (SNS), which has the main purpose to connect with other
people. One method of social networking is through social media which allows its users
to interact and share different types of contents, such as videos, blogs, newsletter,
podcast, etc. Among social media applications with the highest number of users are
Facebook, YouTube, WhatsApp, Instagram, and Twitter (Ahmad, 2019). Consequently,
these applications have also much been integrated in LTL practices, including in EFL
teaching and learning.

Some English language teachers, practitioners, and researchers in Indonesia have
also begun using MALL and/or social media in their practices (Darmawati, 2018; Fithriani,
Rafida, & Siahaan, 2018; Yudhiantara & Nasir, 2017). It is not surprising since Indonesia
is listed as one of top ten countries with the highest number of social media users,
particularly Facebook (look at Figure 1). In addition, Indonesia is also reported to have
32.7 million internet users, which points to a penetration rate of 50% of the population
(Husain, 2018). This means MALL and social media, particularly Facebook have great
potential to be integrated in EFL classes in Indonesia.

However, despite this potential, Indonesian EFL teachers have not much used Face-
book in their teaching practices, particularly in writing class. This hesitation in using
social media in Indonesian EFL writing class might be rooted from some reasons
related to the condition of writing class and/or the application. Among the reasons
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related to the condition of EFL writing instruction in Indonesia are students’ perception
of English writing as one of the most difficult skills to master (Fithriani, 2018a) and the
use of traditional approach to teaching writing that views students’ writing as a product
instead of a process (Fithriani, 2017). Meanwhile, the reasons related to the social media
applications include its potential as both a tool and a distraction in the classroom and
instructors’ limitation in taking a full charge of what their students do with social media
beyond their supervision (Rodliyah, 2016).

Research investigating how social media applications, particularly Facebook are used
in EFL writing classes in Indonesia has not extensively been explored either. Few studies
have been conducted focusing on this issue (e. g. Khusnita, 2017; Nurhidayati, 2014;
Rodliyah, 2016; Susanti, 2013.). Furthermore, these studies put a great emphasis on the
qualitative effect and impact of MALL and Facebook use while very few have been
conducted to investigate how students perceive the effectiveness of Facebook on their
learning of English writing skills. Thus, regarding this gap in the existing literature, this
study was aimed to investigate whether Facebook, as the most popular social media
in Indonesia, would be an effective learning tool for EFL university student taking an
advanced writing class. It is hoped that the findings of this study help place the focus
of EFL instruction in Indonesia not only on qualitative improvement of language skills
but also on students’ voices and experiences during learning process.

2. Literature Review

2.1. Technology integration in language learning

The advancement of technology development has impacted every aspects of humans’
lives, including personal, social, and professional ones. For language teachers, this
advancement has directly affected their teaching practices through its integration into
their conventional teaching syllabus and material. This integration of technology in LTL
is inevitable since today’s learners have different way of learning if compared to their
teachers’ in the past. Prensky (2001) defined today’s learners as ‘digital natives’ while
their teachers ‘digital immigrants’. He defined digital natives as the “native speakers of
the digital language of computers, video games and the Internet” and digital immigrants
as “those who were not born into the digital world but have, at some later point of lives,
become fascinated by and adopted many or most aspects of the new technology are”
(Prensky, 2001, p. 1-2). He furthermore explained that the digital natives tend to be
less interested in participating in the conventional classroom since they can access the
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information faster than their teachers, the digital immigrants. Thus, to solve this problem,
digital immigrant teachers should develop new skills of integrating technology when
teaching the digital native students. Similar to this argument, Chapelle and Jamieson
(2008) stated that teachers who fail to integrate technology in language teaching are
likely to be considered behind the times.

Technology Integration in Language Learning can be understood as the use of tech-
nology to support the language learning process. Gilakjani (2017) defines technology
integration as the way of using technology to perform and re-shape the activities effec-
tively. Teachers may use technology to create tasks for their students (Keser, Uzunboylu,
& Ozdamli, 2012) and create local and global communities that will connect the fellow
teachers and promote learning opportunities (Bransford, Brown, & Cocking, 2000). TILL
will also provide teachers unlimited teaching resources to let students undergo various
language learning experiences such as digital reading and writing, listening to podcast,
watching movies, and communicating through SNS (Larsen-Freeman & Anderson, 2011).
Research also found that the convenience that TILL brings play significant roles to
motivate students in learning a new language (Ahmadi, 2018) and to enhance students’
enthusiasm in language learning (Arifah, 2014). In short, TILL brings positive impacts for
LTL process.

2.2. MALL and facebook use in Indonesian EFL context

As discussed in the previously, today’s teachers as digital immigrants should understand
that digital native language learners have become more autonomous in their learning
process, for instance; students have mastered the lesson before the teachers explained
it in the classroom (Hennessy, Ruthven, & Brindley, 2005). Teachers should also realize
that technology has changed the methods of learning, from the teacher-centered to be
learner-centered. Thus, as the facilitators for students’ learning, teachers should support
students in gathering information and using the technology wisely for practicing their
language beyond the classroom, for example; through Mobile devices.

Mobile-Assisted Language Learning (MALL) is the use of mobile devices to support
the language learning process and make the learning to be more interesting and
fun. MALL gives language learners opportunity to learn anywhere and at any time
using mobile devices (Segav, 2014). Communicating on SNS through mobile phones
could improve students’ motivation, engagement and real social interaction. In their
study, Parvin and Salam (2015) prove that technology provides opportunities to learn
languages in a meaningful context because learners involve in social interactions and
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experience real life skills. In line with this, a research by Alsaleem (2014) also shows
that social media can improve students’ writing skills, speaking skills, vocabulary and
diction. These studies indicate that MALL and social media are surely great tools to
support the language learning process.

Figure 1: Leading countries based on number of Facebook users (in millions).

One of the most popular social media applications is Facebook, with 2.32 billion
active users in the world. Based on the data from Statista (2019), as of January 2019, India
claims the first position of countries with the highest number of Facebook users with
300 million users, followed by the United States with 210 users. Meanwhile Indonesia
shares the 3𝑟𝑑 position with Brazil with 130 million Facebook users (look at Figure 1 for
details). This ranking report indicates that Facebook has a great potential to be used
in Indonesian EFL teaching and learning context. In addition, Facebook’s popularity
worldwide could also be considered as its potential to be integrated in EFL teaching
and learning as it provides its users with opportunity to interact with people of different
mother tongues and countries of origin. Thus, in this situation Facebook users could
practice their English as theworld’s most widely spoken language used (Fithriani, 2018b).

In sync with this indication, some ELF teachers in Indonesia has started using Face-
book in their classes. Studies also show positive impacts of this application as a potential
tool for EFL teaching and learning. A research by Khusnita (2017) indicates that students’
score improved in the post-test after Facebook is used as the media to write recount
text. In line with this, a research by Nurhidayati (2014) also reveals that students’ writing
score has improved in every cycle after the use of Facebok as the media. Susanti (2013)
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investigated students’ attitude toward Facebook for ELT found that most of the students
agree about the use of Facebook to improve their motivation in learning English, Similar
to this finding, Rodliyah (2016) also reported students’ positive response toward the
Facebook group as a media to improve their writing skills, particularly in vocabulary
and language structure.

3. Research Method

This study applied a case study approach, which is qualitative in nature. The participants
of this studywere 53 students (40 female and 13male students) taking an AdvancedWrit-
ing class in a state university in Medan. The data were collected using three instruments;
(1) questionnaire consisting of close-ended and open-ended parts; (2) semi-structured
open-ended in-depth interview; and (3) observation. The questionnaire and interview
were applied to collect the data concerning students’ engagement and experiences in
using social media, particularly Facebook to support their English language learning.
Meanwhile, the observation was conducted to obtain the data related to students’
participation on Facebook discussion and activities. The data collected in this study
were analyzed using two methods; frequency count for quantitative data regarding
students’ engagement on Facebook and thematic content analysis for qualitative data
regarding students’ perceptions of its effectiveness.

4. Result and Discussion

The objective of this study was to investigate students’ perceptions of the effectiveness
of Facebook as a learning tool in an EFL writing classroom. The data collected in this
study could be categorized into two: first, students’ engagement and experience in using
social media to support their learning in English writing class and second, students’
perspectives of the effectiveness of Facebook to support their learning in writing class.
The followings are the results of data analysis concerning the two categories.

4.1. Students’ engagement on social media

The close-ended part of the questionnaire is employed to obtain students’ demographic
data related to the use of social media applications, with more emphasis on their
experiences in using Facebook. The results of data analysis reveal that all students
are active users of different social media platforms which include Facebook, Instagram,
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Twitter, and others such as Blogger, Snapchat, and YouTube. Among those social media
apps mentioned, Facebook is named as the most used social media application (app)
by the participants of this study with a total number of 52 users as seen in Figure 2. In
terms of students’ engagement on Facebook, the data as presented in Figure 3 show
that most participants (77%) are active users who frequently login to the app either
every day (n = 17) or four to five times a week (n = 23). Only 2% (n = 1) of the participants
reported to login to Facebook less than once a week.

Figure 2: Students’ experiences with social media.

These findings related to students’ prior experiences and engagement on Facebook
emphasize the indication about the great potential of this application to be integrated
into educational practices in Indonesia. Sincemost students are already active Facebook
users, it means that the teachers do not need to give them introductory trainings on
how to use the application. Furthermore, this also means the facilities supporting the
use of Facebook such as handheld devices and internet connection will not be an issue
that needs solution from educational institutions.

4.2. The effectiveness of facebook as a learning tool

The responses to the open-ended part of the questionnaire provided initial information
related to students’ experiences of writing class activities on Facebook platform. The
information was then used in designing the interview containing questions to obtain
deeper information in addition to what they have stated in the questionnaire. The
data from both instruments were then analyzed to allow themes related to students’
perspectives of the effectiveness of Facebook as a learning tool in EFL writing class
emerge. The results are the followings:
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Figure 3: The frequency of students’ activities on Facebook.

4.2.1. Theme 1: Boosting confidence

The first theme emerged from the data reveals that the use of Facebook as a learning
tool in EFL writing class helps the students boost their confidence in using English as
means of communication. Most students report that after taking part in Facebook class
discussion in the first few meetings, they admit reading and writing more in English
when communicating through the application. The students’ self-claim indicating that
the use of Facebook in writing class help boost their confidence in using the language
to interact on the social media platform is synchronized with what the students report
in their questionnaire. As can be seen in Figure 4, although they use English more for
reading activities compared to writing ones both prior and after the study, it can be seen
there are improvements in terms of the use of the language in both types of activities.
Thus, this result may indicate that the students gain more self confidence in using the
language after practicing it through Facebook class activities.

4.2.2. Theme 2: Encouraging participation

That Facebook encourages participation in class activities becomes the second theme
emerged related to the effectiveness of Facebook as perceived by the students. Most
students state that they are actively involved in almost all learning activities in the Face-
book writing group. Their statement is in line with what they report in the questionnaire.
As can be observed in Figure 5, all students take part in commenting their peers’ post
or replying to their peers’ comments 2 to 3 times a week (n = 29) or even 4 to 6 times a
week (n = 15). They also diligently read their peers’ opinions shared through their posts

DOI 10.18502/kss.v3i19.4892 Page 641



AICLL 2019

Figure 4: Students’ Language Use on Facebook.

or comments. However, in terms of sharing their own opinion by starting a post is not
done frequently as most students (n = 41) do it less than once a week.

4.2.3. Theme 3: Improving fluency

The final theme related to the benefits of Facebook use in EFL writing class as perceived
by the students is the improvement of writing fluency. The majority of the students admit
that it is much easier for them to express themselves through written communication
on Facebook after they experience various learning activities on the Facebook writing
group. Prior to this study, most of them say that it might take them more than half an
hour to write a post in English on their Facebook timeline due to the lack of ideas of
the topic to write. However, after experiencing this Facebook-enhanced writing class,
they agree that they could write much faster even when they do not plan any topic to
discuss yet.

5. Conclusion

In this era of Industry 4.0, social media has become the part of part of today’s society.
This means that the use of social media should also be maximized in every aspect
of human’s life including in EFL language teaching and learning. This study finds that
social media applications have great potential to be integrated in EFL language skill
classes in Indonesian context. Furthermore, this study also shows that the digital native
students in this study find Facebook effective in enhancing their EFL learning process,
particularly their writing skills at least in three aspects; boost their confidence in using
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Figure 5: Frequency of Students’ Facebook Activities.

the language, encourage their participation in class activities, and help improve their
fluency in English writing.

Based on the findings of this study, it is recommended that social media applications,
particularly Facebook be used and integrated in EFL classes in Indonesia. However, it
is important to remember teachers’ supervision and guidance is still much needed to
ensure the use of social media in EFL classes in accordance with the purpose of the
teaching and learning previously set.
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