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Abstract.
Environmental literacy is one of the main subjects and themes in developing 21st-
century skills. Environmental literacy can be used as an effort to overcome problems
related to environmental issues. This paper aims to provide an overview of the role
of universities in producing prospective elementary school teachers who have good
environmental literacy and are expected to be able to implement it in learning. For
this purpose, there are 3 questions in this paper 1) What are the components of
measuring environmental literacy from elementary school teacher’s prospective?
Why is it necessary to develop environmental literacy in elementary school teacher’s
prospective? How can environmental literacy be trained and improved? This study
uses a descriptive method with a qualitative approach. Data collection techniques used
were literature documents such as international articles, national articles, and relevant
books. The data analysis technique includes four stages, namely (1) data collection,
(2) data presentation, (3) data reduction, and data inventory (4) data conclusion. The
results of this study are in the form of information on measuring components of
environmental literacy for prospective elementary school teachers, reasons why it is
necessary to develop literacy, and alternative learning models that can be used to instill
environmental literacy for prospective elementary school teachers. The results of this
study can be used as reference material in training and developing the environmental
literacy of students, especially in universities.
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1. INTRODUCTION

Environmental problems are a global problem, an urgent problem in the world as envi-
ronmental damage continues to occur [1]. Environmental problems are largely caused
by human lifestyle and activities [2, 3]. Lifestyle and human activities have a major role
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to play in the transformation towards a more environmentally friendly society and in
addressing the impact of the environmental crisis.

One way that can be used to overcome this environmental problem is by building
environmental literacy through formal education [1]. Environmental literacy is defined as
information about the environment and the level of environmental awareness that also
includes visible behavior in which individuals can turn their information and sensitivities
into behaviour [4]. Referring to the Partnership for 21st Century Skills [5], environmental
literacy is included in the main subjects and themes of 21st-century skills along with
health literacy; civic literacy; financial, economic, business, and entrepreneurial literacy;
and global awareness. Environmental literacy is one of the main focuses in the world of
education which is highly emphasized in the learning process for students. In addition,
the International conference that has been taking place over the past few decades
highlights the importance of changing lifestyles and finding ways to prepare young
people and involve their environmental initiatives within them, which shape environ-
mental literacy [1, 6]. Environmental literacy is one of the main topics that need to be
improved for learners.

Some researchers emphasize the importance of increasing the level of environmental
literacy of individuals [1, 4, 7–10]. The results of several researchers’ studies show that the
environmental literacy of learners is still unsatisfactory. Results of research conducted
by [11–13], that there is no balance between the four components of environmental
literacy, where the components of knowledge still dominate compared to other compo-
nents, namely attitudes, behaviors, and values. There is no balance between the four
components of environmental literacy that need to be controlled by students so further
study is needed.

Other researchers found that the environmental literacy of prospective teachers was
still low [8, 14, 15]. Prospective teachers are prospective educators who will teach
and will be imitated by students in their schools later. Tuncer [16]] argue that if the
teacher lacks environmental knowledge, good environmental attitudes, and concern
about environmental issues, it is less likely that the students he teaches have environ-
mental literacy. Prospective teachers should get teaching about the environment has a
good environmental attitude and behavior [17]. Students will have good environmental
literacy if the teacher who teaches them has high knowledge, attitude, and concern for
the environment [11, 16, 18]. Environmental literacy is a way to address environmental
problems. Environmental literacy is considered the main goal of the Environmental
Education program [1, 6, 7, 19–22]. Based on the results of this research, the need to
integrate environmental literacy into the curriculum of higher education.
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Universities, especially LPTK as a printer for prospective teachers must be able to
produce teachers who in addition to having the ability to think must also have good
environmental literacy. Prospective elementary school teachers must be equipped with
knowledge and understanding of environmental literacy as a way to achieve sustainable
development. Based on this background, it is necessary to conduct a study related to
environmental literacy. The study in this paper focused on the following questions: 1)
What is the component of environmental literacy measurement for prospective ele-
mentary school teachers? 2) Why is it necessary to develop environmental literacy for
prospective elementary school teachers? 3) How can environmental literacy be trained
and improved? The results of this study are expected to be a reference material for
training and developing the environmental literacy of students, especially in Universities
in Indonesia.

2. RESEARCH METHOD

This research uses a descriptive method with a qualitative approach. Data collection
techniques use the study of literary documents such as international articles, national
articles, and relevant books. Data analysis techniques include four stages, namely
(1) Data collection that is the focus of research. Data is collected from the results of
previous research published in international journals, national journals, and books and
proceeding relevant to the concept of environmental literacy (2) Presentation of data
that has been collected at the previous stage (3) Reducing data and inventorying data,
at this stage researchers summarize selecting and focusing the data that has been
collected. (4) Infer data that has been collected, reduced, and presented in an easy-to-
understand way [23].

3. RESULTS AND DISCUSSION

3.1. What are the Components of Environmental Literacy for
Prospective Elementary School Teachers?

The environmental literacy of prospective elementary school teachers can be measured
by referring to the environmental literacy component. Previously it will be explained
the meaning of environmental literacy. Environmental literacy comes from the words
literacy and environment. Understanding literacy according to the Great Dictionary of
Indonesian is the ability to write and read, knowledge or skills in certain fields or activities
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(computers) as well as the ability of individuals in processing information and knowledge
for life skills (Language Development and Development Agency, 2016). The environment
means everything that affects the growth of living things. Over time, the definition of
literacy has become more widespread not only related to reading and writing literacy
is also used in other fields such as science literacy, digital literacy, and environmental
literacy.

The definition of environmental literacy was first put forward by Harvey [24], environ-
mental literacy is a person who is environmentally literate as a person who has basic
skills, understanding, and feelings for human relations with the environment [19, 25].
Charles E. Roth proposed expanding the definition of environmental literacy. According
to Roth [4], environmental literacy is defined as information about the environment
and its level of consciousness. Environmental literacy also includes visible behaviors
in which individuals can turn their information and sensitivities into behaviors. In other
words, environmental literacy means the public has the appropriate knowledge to make
environmental systems work without problems and take the necessary precautions and
do what is necessary to ensure the system is natural to achieve its overall goals [19].

The concept of environmental literacy according to the North American Associa-
tion for Environmental Education (NAAEE) is defined as covering knowledge, abilities,
dispositions, and behaviors that allow students to make decisions and act to address
environmental problems [26]. Its assessment framework includes four interrelated com-
ponents of environmental literacy, namely knowledge, disposition, competence, and
environmentally responsible behavior. A person who has environmental literacy will do
something for his environment and know how to do the right action for the environment
[6].

The environmental literacy measurement framework continues to develop. Here are
some of the latest environmental literacy components that are discovered by experts
or institutions. More information is presented in table 1.

From several components of this environmental literacy developed instruments to
measure environmental literacy for learners both for elementary school students, high
schools, students, and the public. Specifically, this paper refers to an instrument that has
been developed by Kaplowitz & Levine [27], which has been translated and adapted
by Tuncer [16] to measure the environmental literacy of prospective teachers in Turkey
using The scale of Environmental Literacy (SEL).
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Table 1: Environmental literacy components.

Researcher/Institution Environmental Literacy Components

Roth (1992) Environmental literacy has four main components: knowl-
edge, skills, attitudes (environmental sensitivities, attitudes,
and values), and behavior (investment and personal respon-
sibility, and active engagement).

NAAEE (North American
Association for
Environmental Education)
(2011)

Four components of environmental literacy: (1) context —
awareness of local, regional, or global situations involving
the environment; (2) competence — the ability to identify
and analyze environmental problems, evaluate potential
solutions to environmental problems, and propose and justify
actions to address environmental problems; (3) environmental
knowledge — knowledge of physical ecological systems,
environmental problems, sociopolitical systems, strategies
for dealing with environmental problems; (4) disposition
to the environment—interests, sensitivities, loci of control,
responsibility, intention to act.

Mcbeth et al., (2011) Four components of Environmental Literacy: (1) basic ecologi-
cal knowledge; (2) environmental influences— verbal commit-
ment, environmental sensitivity, and environmental feelings;
(3) cognitive skills—problem identification, problem analysis,
and action planning; (4) behavior — actual commitment, i.e.
pro-environmental behavior

NELA (National
Environmental Literacy
Assesment )

This test instrument is prepared by adapting the Middle
School Environmental Literacy Survey /Instrument (MSELS/I)
test questions including knowledge (knowledge), cogni-
tive skills (cognitive skills), attitudes (attitudes), and environ-
mentally responsible behavior.

Environmental Literacy on
framework for 21st century
learning (2015)

Demonstrate knowledge and understanding of the environ-
ment and the circumstances and conditions that affect it,
especially concerning air, climate, soil, food, energy, water,
and ecosystems Demonstrate knowledge and understanding
of society’s impact on nature (e.g., population growth,
population development, resource consumption levels, etc.)
Investigate and analyze environmental problems, and make
accurate conclusions about effective solutions Taking individ-
ual and collective action to address environmental challenges
(e.g., participating in global action, designing solutions that
inspire action related to environmental problems)

3.2. Why is it Necessary to Develop Environmental Literacy for
Prospective Elementary School Teachers?

Environmental issues are urgent problems that need to be addressed by various parties.
Environmental issues such as the Sustainable Development Goals (SDGs) are based on
climate change, biodiversity, disaster mitigation, and sustainable product consumption
are the focus of the main study. UNESCO [28] made the pillar of education a means to
realize the concept of sustainable development. Related to the environmental dimension
for sustainable development, it is necessary to develop environmental literacy for
prospective elementary school teacher students. Environmental literacy is one of the
big themes in 21st-century learning.
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The need to improve or develop the literacy of prospective teachers is emphasized
by some researchers that learners will have good environmental literacy if the teachers
who teach them have high knowledge, attitude, and concern for the environment [11,
16, 18]. Teachers become role models for their students in elementary school because
it will be an example in their daily lives. As stated by Tuncer [16] that teachers who do
not have environmental knowledge, good environmental attitudes, and concern about
environmental issues, it is less likely that the students they teach have environmental
literacy. Prospective teachers should get teaching about the environment has a good
environmental attitude and behavior [17].

The environmental literacy of prospective teachers can be measured using frame-
work measurements that refer to the environmental literacy instrument developed
by Kaplowitz & Levine,[27] which has been translated and adapted by Tuncer [16] to
measure the environmental literacy of prospective teachers in Turkey using The scale
of Environmental Literacy (SEL). The indicator can be seen in Table 2.

3.3. How Can Environmental Literacy be Trained and Improved?

Characteristics of Environmental Learning in the 21𝑠𝑡 Century according to the Frame-
work for 21st-century learning skills [5] include 1) compiling learning practices, human
support, and the physical environment that will support the teaching and learning of 21st-
century skills; 2) Supporting a professional learning community that enables educators
to collaborate, share best practices, and integrate 21st-century skills into classroom
practice; 2) Enable students to learn in a relevant real-world 21st-century context (for
example, through project-based work or other applied for work); 3) Enable equitable
access to quality learning tools, technologies, and resources; 4) Provide 21st century
architectural and interior design for group, team and individual learning; 5) Support
the wider community and international involvement in learning, both face-to-face and
online.

Environmental literacy can be trained and improved by integrating environmental liter-
acy content into the curriculum [29]. Integration can be in the form of compiling lecture
materials, preparing appropriate learning models, preparing worksheets for learners
who explore environmental issues, using open questions related to environmental
issues, and measuring environmental literacy skills that are appropriate for prospective
teacher students. In this study, the author will focus on two major topics only, namely
the selection of learning models and taking environmental literacy measurements.
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Table 2: Student environmental literacy measurement instrument.

Environmental Liter-
acy Components

Indicators of
environmental literacy

Measurement Instruments Environmental literacy

Environmental knowl-
edge

Understanding of
basic ecological
principles related to
the environment

Definition of biodiversity Motor vehicles as the largest
contributor to carbon monoxide power plant in
Indonesia by hydroelectric power plant Industrial dis-
charge is one of the main sources of surface water
pollution Trees are a renewable resource Ozone’s role
as a protective layer of cancer-causing sunlight Most of
the waste in Indonesia ends up in solid waste storage
areas. The main government agency for environmental
protection in Indonesia is the Ministry of Environment
and Forestry. Batteries are household hazardous waste
Human activity in habitats is the main reason for animal
extinction A common method of storing nuclear waste
worldwide is storage and monitoring.

Environmental
attitudes

Respondents’ feelings
are related to
environmental and
environmental issues,
which measure the
respondent’s desire
in the use of the
environment to be
able to behave
responsibly towards
the environment.

We are approaching the limit of the number of people
the earth can support. When humans disturb nature,
it often has devastating consequences. The Earth has
many natural resources if we learn how to develop them.
Plants and animals have the same right as humans to
live. The balance of nature is strong enough to copewith
the impact of modern industrialized countries. Despite
our special abilities, humans are still subject to the
laws of nature. The so-called ’ecological crisis’ facing
mankind is too exaggerated. Man is meant to rule the
whole of nature. If things continue as they are now, we
will soon have a major ecological disaster.

Environmental uses It aims to determine how
humans utilize and man-
age land, trees, animals,
plants, and water

Special areas should be devoted to endangered
species. The law on water quality should be stricter.
Wild animals that provide meat to humans are the
most important species to protect. Poisonous snakes
and insects that threaten humans must be killed.
Landowners should be allowed to dry wetlands for
agricultural or industrial purposes. everyone needs to
be aware of environmental issues. Individuals should
be allowed to use private land as they see fit. I feel
personally responsible for helping to solve environmen-
tal problems. Governments should regulate the use of
private land to protect wildlife habitats. People must be
held accountable for any damage they cause to the
environment. All plants and animals play an important
role in the environment. Technological change often
harms the environment as well as damages the
environment. The government must pass a law to
require recycling. Air pollution laws are already quite
strict. Science and technology will be crucial in solving
our environmental problems. Cultural change will be
crucial in solving environmental problems. Changes in
human values will help solve environmental problems.
Collective action (i.e., movement) is important for
solving environmental problems. Lifestyle changes (e.g.,
consumption) will help solve environmental problems.

Environmental
concern

Environmental
concern Interest in
environmental issues
and environmental
issues

1. Smoke pollution 2. Noise pollution 3. Car emissions 4.
Industrial pollution 5. Hazardous waste 6. Poor drinking
water quality 7. Indoor air pollution 8. Ozone depletion
and global warming
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In the selection of learning models, in this study, researchers direct to choose learning
models that can develop students’ critical and creative thinking skills. In addition, choose
a learning model that can solve problems and create creative ideas. Here are some
of the recommended learning models for implementing learning that is expected to
develop environmental literacy: problem-based learning models, project-based learning
models, and other relevant creative and innovative learning models that can be used.

On this occasion, researchers also recommend using a relatively new learning model
developed by the peculiarities of Indonesian society. The learning model developed
is based on the difficulties faced by teachers and learners in Indonesia. The model
is RADEC (Read, Answer, Discuss, Explain And Create). Radec’s learning model was
developed by Sopandi [30], which is centered on learners. This model provides oppor-
tunities for learners to experience firsthand the learning process. In addition, this model
is applied to build 21st century skills, especially HOTS so that the RADEC learning model
can be used as an alternative learning model [31].

Some reasons for using the RADEC learning model in learning [30]; 1) the RADEC
learningmodel is easy to use with syntaxes that are easy to remember by educators, and
2) this learning model is developed by the conditions of Indonesian society where stu-
dents’ reading interest is still low and the Indonesian education system requires students
to understand many science concepts in a limited time, 3) The RADEC learning models
have been proven to have a positive impact on learning outcomes, understanding of
concepts [32], students’ high-level thinking skills [31], critical thinking skills [33–35],
improve students’ creative thinking skills [36]. A learning model capable of training
creative thinking, critical thinking, problem-solving, communication, and collaboration
is in line with the demands of life skills in the 21st century. In addition, it is expected
to be used in solving problems and environmental issues. Radec’s learning model to
develop student environmental literacy still needs to be proven further. Based on the
characteristics of the model and the need to develop student environmental literacy
further research can be done.

4. CONCLUSION

Environmental literacy is a person’s knowledge of the environment and his level of
awareness of the environment which includes attitudes and behaviors of caring for the
environment. Environmental literacy content needs to be integrated with the curriculum
by designing learning that is by the environmental literacy component Components of
environmental literacy measurement students prospective elementary school teachers
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can use instruments developed by Kaplowitz & Levine [37] and Tuncer [38] covering
environmental knowledge, attitudes towards the environment, environmental utilization
and interest in environmental problems.

Acknowledgments

The author would like to thanks Lembaga Pengelola dana Pendidikan (LPDP) of the
Republic of Indonesia for funding this research.

References

[1] UNESCO. Education for people and planet: creating sustainable future for all. Paris;
2016.

[2] Connell S, Fien J, Lee J, Sykes H, Yencken D. If it doesn’t directly affect you, you
don’t think about it’: A qualitative study of young people’s environmental attitudes
in two Australian cities. Environ Educ Res. 1999;5(1):95–113.

[3] Onur A, Sahin E, Tekkaya C. An investigation on value orientations, attitudes and
concern towards the environment:The case of Turkish elementary school students.
Environ Educ Res. 2012;18(2):271–97.

[4] Roth and E. Charles. “Environmental Literacy: Its roots, evolution, and directims
in the 1990s.,” ERIC Clearinghouse for Science, Mathematics, and Environmental
Education. p. 1992.

[5] P. for 21st century Skills, “Framework for 21st Century Learning.,” Presented at the
(2015).

[6] NAAEE. Guidelines for Excellence Preparation & Professional Development.
Washinton (DC); 2010.

[7] Erdog�an M, Kostova Z, Marcinkowski T. Components of environmental literacy in
elementary science education curriculum in Bulgaria and Turkey. Eurasia J Math Sci
Technol Educ. 2009;5(1):15–26.

[8] Goulgouti A, Plakitsi A, Stylos G. “Environmental literacy: Evaluating knowledge,
affect, and Behavior of Pre-service teachers in Greece.,” interdiciplinary journal of
environmental and science education. vol. 15, no. 1, pp. 1–9, 2019.

[9] C.P. Loubser, C.H. Swanepoel, and C.P.C. Chacko, Concept formulation for
environmental literacy., 2001.

[10] Mancl K, Carr K, Morrone M. Environmental literacy of Ohio adults. Ohio J Sci.
1999;99(3):57–61.

DOI 10.18502/kss.v9i13.16078 Page 1390



ICMScE

[11] Saribas D. “Investigating the Relationship between Pre- Service Teachers ’
Scientific Literacy, Environmental Literacy and Life-Long Learning Tendency,”
science education international. vol. 26, no. 1, pp. 80–100, 2015.

[12] Srbinovski M, Erdogan M, Ismaili M. Environmental literacy in the science education
curriculum in Macedonia and Turkey. Procedia Soc Behav Sci. 2010;2(2):4528–32.

[13] Timur S, Timur B, Yilmaz S. Determining primary school candidate teachers’ levels
of environmental literacy. The Anthropologist. 2013;16(1–2):57–67.

[14] Amirshokoohi A. Elementary Pre-service Teachers ’ Environmental Literacy
and Views Toward Science, Technology, and Society (STS) Issues. Sci Educ.
2010;19(1):56–63.

[15] Ernst J, Theimer S. Evaluating the effects of environmental education programming
on connectedness to nature. Environ Educ Res. 2011;17(5):577–98.

[16] Tuncer G, Tekkaya C, Sungur S, Cakiroglu J, Ertepinar H, Kaplowitz M.
“Assessing pre-service teachers ’ environmental literacy in Turkey as a
mean to develop teacher education programs,” vol. 29, pp. 426–436, 2009.
https://doi.org/10.1016/j.ijedudev.2008.10.003.

[17] Karakaya F, Avgin SS, Yilmaz M. Üniversitepark Bülten | Bulletin environmental
literacy dimensions of pre-service teachers. Universitepark Bulten. 2017;6(1):95–108.

[18] Yavetz B, Goldman D, Pe’er S. Environmental literacy of pre-service teachers in Israel:
a comparison between students at the onset and end of their studies. Environ Educ
Res. 2009;15(4):393–415.

[19] Disinger JF, Roth CE. Environmental literacy: EEIC Digest. Environmental Education;
1992. pp. 1–7.

[20] Hungerford, “Navigating early college: Literacy experiences and identity negotia-
tions of latina/o students.,” Journal of college literacy and learning. vol. 36, pp. 3–12,
2010.

[21] Lloyd-Strovas J, Moseley C, Arsuffi T. Environmental literacy of undergraduate
college students: development of the environmental literacy instrument (ELI). Sch
Sci Math. 2018;118(3–4):84–92.

[22] K.T. Stevenson, S.J. Carrier, and M.N. Peterson, “Evaluating strategies for inclusion
of environmental literacy in the elementary school classroom.,” Electronic Journal of
Science Education. vol. 18, no. 8, p. 2014.

[23] Cresswell JW. Research Design: Qualitative, Quantitative and Mixed Methods
Approaches. 4th ed. Thousand Oaks (CA): Sage; 2014.

[24] M. Erdogan andA.Ok, An assessment of turkish young pupils’ environmental literacy:
a nationwide survey., 2011.

DOI 10.18502/kss.v9i13.16078 Page 1391



ICMScE

[25] Erdogan M. The effect of Summer Environmental Education Program (SEEP)
on elementary school students’ environmental literacy. Int J Environ Sci Educ.
2015;10(2):165–81.

[26] Paden M. NAAEE releases framework for assessing environmental literacy: being
used in 2015 OECD assessment. J Educ Sustain Dev. 2012;6(1):17–9.

[27] Kaplowitz MD, Levine R. How environmental knowledge measures up at a Big Ten
university. Environ Educ Res. 2005;11(2):143–60.

[28] UNESCO. “Education for sustainable development.,” Education for Sustainable
Development. p. 2014.

[29] D. Kusumaningrum, “Literasi lingkungan dalam kurikulum 2013 dan pembelajaran
IPA di SD.,” Indonesian Journal of Natural Science Education (IJNSE). vol. 1, no. 2, p.
2018. https://doi.org/10.31002/nse.v1i2.255.

[30] Sopandi W. “The quality improvement of learning processes and achievements
through the read-answer-discuss-explain-and create learning model implemen-
tation.,” Proceeding 8th Pedagogy International Seminar 2017: Enhancement of
Pedagogy in Cultural Diversity Toward Excellence in Education. vol. 8, no. 229, pp.
132–139, 2017.

[31] Agustin M, Pratama YA, Sopandi W, Rosidah I. “Pengaruh model pembelajaran
RADEC terhadap keterampilan berpikir tingkat tinggi mahasiswa PGSD.,” Jurnal
Cakrawala Pendas. vol. 7, no. 1, p. 2021. https://doi.org/10.31949/jcp.v7i1.2672.

[32] L.S. Siregar, W. Wahyu, and W. Sopandi, “Polymer learning design using Read,
Answer, Discuss, Explain and Create (RADEC) model based on Google Classroom
to develop student’s mastery of concepts,.” Journal of Physics: Conference Series.
vol. 1469, no. 1, p. 2020. https://doi.org/10.1088/1742-6596/1469/1/012078.

[33] Karlina D, Sopandi W, Sujana A. “Critical thinking skills of fourth grade in light
properties materials through the radec model.,” The 2nd International Conference
on Elementary Education. vol. 2, no. 1, pp. 1743–1753, 2020.

[34] E. Satria and W. Sopandi, “Applying RADEC model in science learning to promoting
students’ critical thinking in elementary school,.” Journal of Physics: Conference
Series. vol. 1321, no. 3, p. 2019. https://doi.org/10.1088/1742-6596/1321/3/032102.

[35] D. Sukmawati, W. Sopandi, and A. Sujana, “The application of read-answer-discuss-
explain-and create (RADEC) models to improve student learning outcomes in class
V elementary school on human respiratory system,” (2019).

[36] L.S. Siregar, W. Wahyu, and W. Sopandi, “Polymer learning design using Read,
Answer, Discuss, Explain and Create (RADEC) model based on Google Classroom

DOI 10.18502/kss.v9i13.16078 Page 1392



ICMScE

to develop student’s mastery of concepts,.” Journal of Physics: Conference Series.
vol. 1469, no. 1, p. 2020. https://doi.org/10.1088/1742-6596/1469/1/012078.

[37] Kaplowitz MD, Levine R. How environmental knowledge measures up at a big ten
university. Environ Educ Res. 2005;11(2):143–60.

[38] Tuncer G, Tekkaya C, Sungur S, Cakiroglu J, Ertepinar H, Kaplowitz M. Assessing
pre-service teachers’ environmental literacy in Turkey as a mean to develop teacher
education programs. Int J Educ Dev. 2009;29(4):426–36.

DOI 10.18502/kss.v9i13.16078 Page 1393


	INTRODUCTION
	RESEARCH METHOD
	RESULTS AND DISCUSSION
	What are the Components of Environmental Literacy for Prospective Elementary School Teachers?
	Why is it Necessary to Develop Environmental Literacy for Prospective Elementary School Teachers?
	How Can Environmental Literacy be Trained and Improved?

	CONCLUSION
	Acknowledgments
	References

