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Abstract.
Writing a thesis during the pandemic added to the burden on student’s minds to
the point of causing academic stress. This study is a quantitative survey that aims
to determine the role of social support and hardiness on academic stress levels in
final-year college students during the COVID-19 pandemic. Data collection was carried
out by distributing questionnaires using the Google Form platform which involved 203
subjects. Data processing was carried out using multiple regression techniques. The
results showed that social support and hardiness together contributed to academic
stress in final-year college students by 10.8% (F = 12.107, p < 0.05). Therefore, the
hypothesis proposed in this study is accepted. The implication of this research is
an additional information for final-year students that getting social support from an
informational standpoint and having hardiness from a commitment standpoint can
relieve academic stress experienced while working on their thesis during the COVID-19
pandemic.

Keywords: academic stress, COVID-19, final-year college students, hardiness, social
support

1. Introduction

During the COVID-19 pandemic, the government has issued various regulations in the
form of restrictions on outdoor activities to minimize the spread of COVID-19 infections.
Many sectors have been affected by this, especially in the field of education, particularly
at the university level. Students who are required to complete their final assignments
have encountered significant difficulties in doing so because the completion process
requires a great deal of physical, time, financial, and emotional preparation. [1] Moreover,
if this process is carried out under abnormal conditions such as the current pandemic,
it has further compounded the challenges faced by final-year students in completing
their final assignments.
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The researcher conducted a preliminary study using a quantitative survey method in
July 2020, involving 110 final-year students from various universities in Indonesia. The
results revealed that 77% of the students encountered difficulties in completing their
final assignments during the implementation of online distance learning (PJJ). Some of
the challenges mentioned by these students during the pandemic included feeling
“confused,” experiencing slow responses from their supervising professors, having
difficulty comprehending explanations from professors during virtual guidance sessions,
being unable to collect data directly in the field, facing difficulties accessing laboratories
and libraries due to campus closures, and other similar issues.

The obstacles that occur during the process of completing the final assignment during
the pandemic can result in an extension of the study period needed solely for final
assignment completion. This aligns with the statement, [2] which asserts that one of the
impacts of difficulties in completing final assignments is the prolongation of the study
duration. Consequently, final-year students may be at risk of dropping out or incurring
additional tuition fees to continue into a new semester. Both of these circumstances
can serve as sources of psychological pressure in the form of stress.

According to Oman et al, [3] prolonged stress in students can lead to anxiety
and depression, suicidal thoughts, unhealthy lifestyle choices, sleep disturbances,
headaches, and feelings of helplessness. This is exemplified by a final-year student
in Malang who attempted suicide, presumably due to the prolonged stress caused
by an unfinished thesis. [4] If these issues experienced by students are not promptly
addressed, they can disrupt daily activities and hinder the learning process as well as
the completion of final assignments to their fullest potential. [5] Stress represents a
significant threat to a student’s quality of life, making it essential to identify the causes,
symptoms, and consequences of the stress experienced by these students. [6]

Stress is a condition where individuals feel unable to cope with the demands in their
surroundings, leading to feelings of tension and discomfort. Stress does not always have
a negative impact on individuals; it can also have a positive effect. [7] Negative impact
stress is referred to as distress, while positive impact stress is called eustress. According
to the Yerkes-Dodson law, [8] a certain amount of stress can generate positive strength
that enhances individual productivity and facilitates personal development. However,
once it reaches an optimal point, stress becomes destructive and has negative effects
on individuals.

Specifically, stress originating from the academic world is referred to as academic
stress. According to Busari, [9] academic stress occurs when individuals are confronted
with situations they perceive as overwhelming and insurmountable within the school
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or college environment, such as pressure to complete assignments within limited time
frames. The negative impacts, particularly experienced by students, can lead to anxiety,
depression, suicidal thoughts, disruptions in lifestyle, and feelings of helplessness.
Students with poor adaptation abilities due to academic stress not only experience
effects on their physical and psychological health but also on their long-term academic
and career goals, including the risk of drop-out or failure to graduate.

In line with the preliminary study results conducted by the researcher, it was found
that some students experienced stress while working on their final assignments at
home due to various reasons. These included demands from their parents to engage
in multiple activities while at home, the absence of peers to work on final assignments
together, and delayed responses from supervising professors due to the inability tomeet
in person. Additionally, some students felt demotivated when their final assignments
required numerous revisions and experienced a sense of helplessness or were prone to
giving up when facing difficulties in contacting their supervising professors or obtaining
references for their final assignments. From the aforementioned factors, it can be
observed that the causes of stress in students vary from one individual to another.
The factors that can lead to academic stress can be categorized as internal and
external factors. Internal factors originate fromwithin the individual student, such as their
physical condition, motivation, and personality type. External factors come from outside
the individual, such as family, work, facilities, environment, professors, and others. [10]
Steven suggests that other external factors affecting academic stress include time and
money, education, living standards, social support, and daily life issues. [10] Additionally,
internal factors that can influence academic stress include self-efficacy, hardiness, and
optimism. [10]

Therefore, students require stress coping mechanisms to effectively address the
academic stress they experience. Lazarus and Folkman [11] contend that someone who
successfully confronts or finds effective coping strategies during stressful moments is
better able to adapt to demands in various situations. According to Lazarus and Folkman,
[11] seeking social support can be one coping strategy. Social support is the perception
that an individual feels cared for by others, has someone to turn to for assistance, and
belongs to a mutually supportive group. [12] The forms of this support can encompass
emotional support, instrumental support, informational support, friendship support, and
non-instrumental support. [13]

In addition to social support, the personality trait of hardiness, also known as
resilience, is said to influence individuals in facing existing demands. [14] The construct
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of hardiness was initially introduced by Kobasa [15], who defined it as a form of personal-
ity that serves as a source of resilience when individuals encounter stressful situations.
Hardiness behavior encompasses three fundamental aspects: control, commitment,
and challenge. [15] Individuals with strong hardiness personalities are more likely to
adopt adaptive coping approaches and engage in fewer maladaptive coping strategies
compared to those with weaker hardiness personalities. [16]

The explanation above is in line with the views of Segun-Martin and Dennis, [17] who
suggest that social support and hardiness personality traits share a similar connection
in terms of the mechanisms of stress tolerance. However, the relationship between
these two variables may not necessarily have the same impact on academic stress
as it did before the pandemic compared to during and after the pandemic. Several
studies have found that academic stress has increased among students since the onset
of the pandemic. [18] The heightened academic stress during the pandemic has led to
increased anxiety and decreasedmotivation among students in completing their theses.
[19]

This has prompted the researcher to investigate whether social support and hardiness
can play an equally significant role in addressing academic stress among final-year stu-
dents, as they did before the COVID-19 pandemic. Therefore, the hypothesis proposed
in this study is that social support and hardiness, when considered together, influence
the level of academic stress among final-year students during the COVID-19 pandemic.

2. Method

This research employed a quantitative approach with a survey design. Due to physical
distancing restrictions during data collection, the questionnaire was distributed using
the Google Forms platform. The analysis technique used in this study was multiple
regression analysis to understand the relationship between two or more independent
variables and one dependent variable. In this research, there are two independent
variables used: social support and hardiness, while the dependent variable is academic
stress. Sampling in this study utilized purposive sampling, which involves selecting
samples based on predefined categories or criteria to be measured by the researcher.
The criteria for participants in this study were undergraduate (S1), diploma (D3), and
diploma four (D4) students from both public and private universities across Indonesia
who were currently or had already completed their final assignments and had lived with
their families during the COVID-19 pandemic.
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It is important to note that methods must be written in the same order in the results
section. The order of writing methods must also be logical according to the type of
research. The method for one type of research will be very different from other studies.
For example, writing survey research methods is very different from laboratory test
research methods that involve a lot of equipment andmaterials. Themethod section can
be created with several separate subtitles such as materials, tools, and data collection
procedures.

Data collection was conducted using three scales: an academic stress scale devel-
oped by Pangestu and modified by the researcher based on the aspects of aca-
demic stress according to Busari’s theory [9]; a social support scale developed by
the researcher based on the aspects of social support according to Sarafino’s theory
[12]; and a hardiness scale developed by Dakhi and modified by the researcher based
on the aspects of hardiness according to Kobasa’s theory [15]. The researcher made
modifications to the original research scales due to differences in context and conditions
between the previous study and the current research. Before making modifications, the
researcher sought approval from the original scale’s creator to adapt it for this research.
The results obtained from the pilot testing revealed that 21 items (α=0.900) for academic
stress, 19 items (α=0.886) for social support, and 18 items (α=0.894) for hardiness were
reliable for data collection in the research.

3. Result and Discussion

3.1. Results

Data collection took place from April to July 2021. Analysis was conducted on 203
questionnaires that met the research participant criteria. Based on the data collection
process that was carried out, the following results were obtained:

In Table 1 above, it can be concluded that out of 203 participants, the majority of them
are female, with a total of 166 participants, accounting for 81.8%. Furthermore, the most
common age among participants is 22 years, with 93 participants, representing 45.8%.
The highest number of participants, 199 in total or 98%, are pursuing a Bachelor’s Degree
(S1). Additionally, the highest participation rate is from students in their 8th semester,
with 147 participants, making up 72.4%.

Before conducting hypothesis testing, the researcher performed assumption tests as
a prerequisite for multiple regression analysis. The assumption tests conducted included
normality test, linearity test, multicollinearity test, and heteroskedasticity test.
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Table 1: Frequency Distribution of Participants Based on Demographic Characteristics in
Final-Year Students.

Variable Number (n) Percentage

Gender

Male 37 18,2%

Female 166 81,8%

Age (years)

20 6 3%

21 63 31%

22 93 45,8%

23 24 11,8%

24 13 6,4%

25 3 1,5%

26 1 0,5%

Educational Level

S1 199 98%

D4 3 1,5%

D3 1 0,5%

Semester

6 (D3) 1 0,5%

8 147 72,4%

10 36 17,7%

12 14 6,9%

14 5 2,5%

Table 2: Normality Test.

Kolmogorov-Smirnov Z P Remarks

1.281 0,075 Normal Distribution

In this study, it can be observed in Table 2 that the residual values for all three
variables (academic stress, social support, hardiness) have a Kolmogorov-Smirnov sig-
nificance value of 0.075, indicating that the data follows a normal distribution.

Table 3: Linearity Test.

Model Sig. F Remarks

Academic Stress with Social
Support

0,057 1,637 Linier

Academic Stress with
Hardiness

0,248 1,192 Linier

Based on Table 3 above, it can be observed that the linearity test results indicate
a linear relationship between the independent variables and the dependent variable.
This is demonstrated by the linearity test results for social support with academic stress,
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which has a linear deviation value of F = 1.637 and p = 0.057 (p>0.05), as well as the
linearity test results for hardiness with academic stress, which has a linear deviation
value of F = 1.192 and p = 0.248 (p>0.05).

Table 4: Multicollinearity Test.

Variable Tolerance VIF

Social Support 0,905 1,104

Hardiness 0,905 1,104

In Table 4 above, it is shown that the variables social support and hardiness have
a Tolerance of 0.905 and a VIF of 1.104. This can be concluded that the independent
variables in this study are not interrelated.

Table 5: Heteroskedasticity Test.

Variable Significance Remarks

Social Support 0,305 No heteroskedasticity

Hardiness 0,873 No heteroskedasticity

Based on the heteroskedasticity test using the Glesjer method, the variable social
support has a significance of 0.305, and hardiness has a significance of 0.873. It can
be concluded that there is no heteroskedasticity in the data because the significance
values are >0.05.

Table 6: Hypothesis Testing.

Model R R² F p R² Change
(Social
Support)

R² Change
(Hardiness)

Regression 0,329 0,108 12,107 0,000 0,084 0,024

Based on the multiple regression analysis results, a value of F = 12.107 with p<0.05
was obtained, as shown in Table 6. These results indicate that social support and
hardiness together can influence academic stress in final-year students. It can be
concluded that social support and hardiness together play a role in academic stress.
Therefore, the hypothesis in this study is “accepted”.

Then, the contribution of both independent variables to the dependent variable can
be seen in Table 10 based on the coefficient of determination (R²) of 0.108 or 10.8%. This
can be interpreted as the combined role of social support and hardiness in final-year
students accounting for 10.8% of academic stress. Social support contributes 8.4% to
the academic stress of final-year students, while hardiness contributes 2.4%, with the
remaining 89.2% influenced by other variables outside the scope of this study.
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3.2. Discussion

This study aimed to investigate whether social support and hardiness together play
a role in academic stress among final-year students during the COVID-19 pandemic.
Based on the analysis results, it was found that social support and hardiness together
contribute to academic stress among final-year students during the COVID-19 pandemic.
Both social support and hardiness have a role in academic stress, whether considered
together or separately. This supports the research conducted by Oktavia et al. (2019),
which indicates that one of the sources of stress resilience that can reduce academic
stress is social support (external) and hardiness (internal).

Zimet et al. [20] stated that social support is an individual’s belief that they are
supported by their closest people, including family, friends, or individuals in their vicinity.
It seems that during periods of increased stress experienced by individuals, social
support may be a way to shield individuals from the harmful effects of prolonged
stress. [21] Melrose et al. [22] mentioned that the benefits of social support are greater
for individuals who perceive the presence of support from others (perceived support)
compared to individuals who only receive support without feeling supported by others
(received support). For instance, someone may feel more assisted if someone offers
help even if they cannot provide immediate assistance, as opposed to someone who
helps out of obligation and not their own initiative. The perceived presence of others
can be an important predictor of academic stress experienced by students, as they help
students reduce the stress they experience. [23]

In addition to external factors, internal factors such as hardiness personality traits also
play a role in influencing academic stress. Baumeister [24] stated that hardiness, as part
of an individual’s personality trait, is characterized by the ability to manage and respond
to stressors in a way that transforms them from negative experiences into opportunities
for growth and learning. Maddi [25] described individuals with hardiness personality
traits as having a strong commitment to their endeavors, good control over events in
their lives, and a positive attitude toward challenges and change as opportunities for
personal development. Spiridon & Evangelia [26] showed that individuals with low levels
of hardiness personality traits tend to experience academic stress, whereas those with
high levels of hardiness personality traits are better equipped to copewith high-pressure
situations such as academic stress. Another study by Putri & Sawitri [27] also found a
significant negative relationship between hardiness personality traits and academic
stress.
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There is an interesting finding in this study, which is that social support plays a
larger role in academic stress compared to hardiness. This result differs from the study
conducted by Rahayu & Isrofin [28] on high school students who experienced full-day
school under the 2013 curriculum. That study suggested that hardiness had a greater
impact on academic stress than social support. The difference in findings between these
two studies could be attributed to variations in the workload and the current situation,
such as the ongoing pandemic. High school studentsmay have tasks and exams that are
more individual-oriented and do not involve as many external factors in their completion,
leading them to rely more on their personal resilience rather than seeking extensive
social support. In contrast, the final assignments of university students often require
collaboration with multiple parties, including guidance from professors, understanding
from parents, and assistance from peers.

This is also supported by the research conducted by Kurnia & Ramdhani [29], which
indicates that social support contributes more significantly to academic stress than
hardiness among students. In the study conducted by Jembarwati [30] on healthcare
workers, it was found that during the pandemic, social support, such as prayers and
good cooperation, was essential for them to better enjoy their work in such a stressful
situation. The results also showed that healthcare workers used coping strategies
focused on social support. By receiving substantial social support, healthcare workers
felt less isolated, did not lose hope, felt valued by others, and developed feelings
of friendship and understanding. This made individuals more motivated to fight and
be proactive in facing challenging situations. [30] This experience could also apply
to senior-level students who feel supported by others when they work on their final
assignments together with peers who are also striving to complete their tasks, making
academic stress more tolerable.

Research conducted by Hamre et al. [31] shows that students in their second, fourth,
and fifth years who are exposed to stressors for an extended period are at risk of
reduced levels of hardiness. Another study by Arishanti & Juniarly [32] also suggests
that students who continue to be exposed to stressors, such as unresolved thesis issues,
may experience a decline in their hardiness traits and their ability to adapt and cope with
stress. These findings support the results of this research, which indicate that hardiness
plays a smaller role in academic stress among senior-level students during the process
of completing their final assignments during the COVID-19 pandemic.

Another supporting factor indicating why social support plays a more significant role
than hardiness in coping with academic stress in this study is that the majority of senior-
level students in this research showed high levels of social support, whereas in terms
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of hardiness, most of them were only in the moderate category. This is what has led
senior-level students in this study to experience only moderate levels of stress because
they have a high level of social support and reasonably good hardiness traits to cope
with academic stress while completing their final assignments during the COVID-19
pandemic.

The researcher also conducted additional analysis and found that among the various
aspects of social support, informational support had the most significant effective
contribution to academic stress, accounting for 7.6%. This implies that informational
support, in the form of sharing academic resources like journals and receiving detailed
guidance from academic advisors, was most needed by senior-level students during
the process of completing their final assignments amid the COVID-19 pandemic. This
finding is supported by a statement from one of the respondents who mentioned that
they felt stressed due to the difficulty in accessing journal references and the lack of
detailed guidance from their academic advisors. Informational support, such as sharing
journals and receiving guidance from academic advisors, can directly assist students in
completing their final assignments. In contrast, emotional, material, and esteem support
primarily contribute to an individual’s well-being and may not play as direct a role in the
process of completing academic assignments.

Furthermore, concerning the personality hardiness aspect of commitment, it had
the most significant effective contribution to academic stress among other hardiness
aspects, accounting for 6%. This suggests that commitment in terms of hardinesswas the
most needed trait for senior-level students during the process of completing their final
assignments amid theCOVID-19 pandemic. This finding is also supported by a statement
from one of the respondents whomentioned that their determination to graduate quickly
motivated them to persist in completing their final assignments despite challenging
circumstances. Having a sense of responsibility as students and a strong commitment
to not disappoint those who had sacrificed for them, such as their parents, allowed them
to maintain a high level of commitment to finish what they had started, even when facing
difficulties. On the other hand, the control aspect, which is influenced by external factors
that are difficult to manage, sometimes led students to loosen control over themselves
during the process of completing their final assignments. Additionally, in terms of the
challenge aspect, students had already encountered numerous new challenges during
the process of completing their final assignments amidst the pandemic, leading them
to have less desire to seek additional challenges during this period.

The social support available during the COVID-19 crisis is essential for providing
students with a sense of support and assistance during challenging and high-pressure
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situations. This aligns with the idea that an individual’s hardiness can emerge as a
result of the support they receive from those around them, allowing them to transform
difficulties into new experiences. [33] This support can help students become more
resilient, strong, and stable while working on their final assignments, reducing the impact
of stress and other negative influences.

However, there are several limitations to this study. The number of research par-
ticipants is relatively small, considering that the sample consists of final-year students
scattered across Indonesia. This has resulted in uneven distribution of research partic-
ipants in terms of gender, age, educational level, semester, and domicile.

4. Conclusion

Based on the results of the analysis conducted, it can be concluded that the research
hypothesis has been accepted. The research findings demonstrate that social support
and hardiness together play a role in academic stress among final-year students during
the COVID-19 pandemic. Furthermore, social support was found to have a greater
influence on academic stress among final-year students working on their thesis during
the COVID-19 pandemic compared to hardiness.

References

[1] Linayaningsih F. Kecemasan pada mahasiswa fakultas psikologi universitas katolik
soegijapranata dalam mengerjakan. Universitas Khatolik Soegijapranata; 2007.

[2] Gamayanti W, Mahardianisa M, Syafei I. Mahardianisa, Syafei I. Self-disclosure dan
tingkat stres pada mahasiswa yang sedang mengerjakan skripsi. PSYMPHATHIC:
Jurnal Ilmiah Psikologi [Internet]. 2018;5(1):115–30.

[3] Musabiq S, Karimah I. Gambaran stres dan dampaknya pada mahasiswa. Insight.
Jurnal Ilmiah Psikologi [Internet]. 2018;20(2):75–83.

[4] Anonim. Diduga stres karena skripsi, mahasiswa malang menangis sesenggukan
hinga coba bunuh diri [Internet]. 2021 [cited 2021 Dec 15]. https://www.pikiran-
rakyat.com/teknologi/pr-012514901/diduga-stres-karena-skripsi-mahasiswa-di-
malang-menangis-sesenggukan-hingga-coba-bunuh-diri?page=3

[5] Hasanah U. Ludiana, Immawati, Livana PH. Gambaran psikologis mahasiswa
dalam proses pembelajaran selama pandemi covid-19. Jurnal Keperawatan Jiwa.
2020;8(3):299–306.

DOI 10.18502/kss.v9i6.15292 Page 462



ICESRE

[6] Danna K, Griffin RW. Health and well being in the workplace: a review and synthesis
of the literature [Internet]. J Manage. 1999;25(3):357–84.

[7] Sarafino EP, Smith TW. Health psychology: Biopsychosicial interaction. 7th ed. John
Wiley & Sons, Inc.; 2011.

[8] Hanoch Y, Vitouch O. When less is more: Information, emotional arousal
and ecological reframing of the Yerkes-Dodson Law [Internet]. Theory Psychol.
2004;14(4):427–52.

[9] Busari AO. Academic stress among indergraduate students: measuring the effects
of stres inoculation techniques [Internet]. Mediterr J Soc Sci. 2014;5(27):599–609.

[10] Heiman K. Task-oriented versus emorion-oriented coping strategies: the case of
college students. Coll Stud J. 2005;39(1):72–89.

[11] Lazarus RS, Folkman S. Stress appraisal and coping. Newyork: Springer Publishing
Company.Inc; 1984.

[12] Sarafino EP. Health psychology: Biopsychosocial interaction. 3rd ed. John Wiley &
Sons, Inc; 1994.

[13] Hogan BE, Linden W, Najarian B. Social support interventions: do they work?
[Internet]. Clin Psychol Rev. 2002 Apr;22(3):383–442.

[14] Taylor SE. Health psychology. 5th ed. Mc-Graw- Hill; 2003.

[15] Kobasa SC. Stressful life events, personality, and health: an inquiry into
hardiness [Internet]. J Pers Soc Psychol. 1979 Jan;37(1):1–11. Available from:
https://psycnet.apa.org/doi/10.1037/0022-3514.37.1.1

[16] Jalali S, Amarqan HA. Study of the relationship between psychological hardiness
and creativity with job stress in personnel of emergency social services of golestan
province. Indian Journal of Fundamental and Applied Life Sciences. 2015;5(2):1671–
9.

[17] Segun-Martin IO, Dennis UD. Hardiness, sensation seeking, optimism and social
support as predictors of stress tolerance among private secondary schools teachers
in Lagos state. Ife Psychologia. Int J. 2017;25(2):366–82.

[18] Nurcahyo FA, Valentina TD. Menyusun skripsi di masa pandemi? studi kualitatif
kesejahteraan psikologis. Psikologi Positif Menuju Mental Wellness; 2020. pp. 136–
44.

[19] Anandayu DNJ. Kecemasan akademik dan motivasi menyelesaikan skripsi pada
mahasiswa yang mengalami BDR (Belajar dari Rumah). Universitas 17 Agustus 1945;
2020.

[20] Zimet GD, DahlemNW, Zimet SG, Farley GK. Themultidimensional scale of perceived
social support [Internet]. J Pers Assess. 1988;52(1):30–41.

DOI 10.18502/kss.v9i6.15292 Page 463



ICESRE

[21] Chu R, Chao L. Managing stress and maintaining well-being: social support, problem
focused coping, and avoidant coping [Internet]. J Couns Dev. 2011;89(3):338–50.

[22] Melrose KL, Brown GD, Wood AM. When is received social support related to
perceived support and well-being? When it is needed. Pers Individ Dif. 2015;77:97–
105.

[23] Renk K, Smith T. Predictors of academic-related stress in college students: an
examination of coping, social support, parenting, and anxiety [Internet]. NASPA J.
2007;44(3):405–31.

[24] Baumeister RF, Vohs KD. Self regulation, ego depletion, and motivation [Internet].
Soc Personal Psychol Compass. 2007;1(1):1–14.

[25] Maddi SR. Hardiness: Turning Stressful Circumstances into Resilient Growth.
Springer; 2013. https://doi.org/10.1007/978-94-007-5222-1.

[26] Spiridon K, Evangelia K. Exploring relationships between academic hardiness,
academic stressors and achievement in university undergraduates. Journal of
Applied Educational and Policy Research. 2015;1(1):53–73.

[27] Putri SA, Sawitri DR. Hubungan antara hardiness dengan stres akademik pada taruna
tingkat ii politeknik ilmu pelayaran Semarang. Jurnal Empati. 2017;6(4):319–22.

[28] Rahayu SP, Isrofin B. Hubungan antara kepribadian tangguh dan dukungan
sosial dengan stres akademik siswa SMA se-Kabupaten Paser. G-COUNS: Jurnal
Bimbingan dan Konseling. 2021; 5(2), 237-246

[29] Kurnia A, Ramadhani A. Pengaruh hardiness dan dukungan sosial terhadap stres
akademik mahasiswa. Psikoborneo. Jurnal Ilmiah Psikologi [Internet]. 2021;9(3):657–
66.

[30] Jembarwati O. Stres dan dukungan sosial pada perawat, dokter dan tenaga
kesehatan pada masa pandemi covid-19. PSISULA: Prosiding Berkala Psikologi
[Internet]. 2020;2:292–9.

[31] Hamre KV, Einarsen SV, Hoprekstad ØL, Pallesen S, Bjorvatn B, Waage S, et
al. Accumulated long-term exposure to workplace bullying impairs psychological
hardiness: A five-year longitudinal study among nurses. Int J Environ Res Public
Health. 2020 Apr;17(7):1–12.

[32] Arishanti N, Juniarly A. Hardiness, penyesuaian diri dan stres pada siswa taruna.
Psikoislamedia Jurnal Psikologi. 2019;4(2):163–74.

[33] Maddi SR. The story of hardiness: twenty years of theorizing, reseach and practice
[Internet]. Consult Psychol J. 2002;54(3):175–85.

DOI 10.18502/kss.v9i6.15292 Page 464


	Introduction
	Method
	Result and Discussion
	Results
	Discussion

	Conclusion
	References

