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Abstract.
The emergence of society 5.0 era opens opportunities as well as challenges that are
increasingly complex for the education world existence and progress with information
and communication technology (ICT) support in learning process which is expected
to be able to produce students who are adaptive to social changes around them. A
lack of relevant curriculum regarding access to learning and technology is also still a
challenge for the education world. The education system and social studies curriculum
in Indonesia must improve to be able to adapt to science and technology development
in this society 5.0 era through a critical pedagogical theory approach. The paper
aims to contribute visible ideas on strengthening the social studies curriculum through
critical pedagogy in the MBKM context. The research method used is qualitative
with a literature review that is relevant to the social studies curriculum through
critical pedagogy in the MBKM context. The analysis results show that strengthening
the social studies curriculum through critical pedagogy in the MBKM context is by
implementing the significant learning models and providing space for developing
student competencies.
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1. Introduction

The rapid development of science and technology in this society 5.0 era has a significant
impact on human life today. This development is demonstrated through digitizing mas-
sive online media-based technologies with various multivariate innovations as critical
thinking result and human creativity so as to enhance connectivity between people
globally and cause disruption in various areas of human life, including the education
sector which is directly recreational [1]. The science and technology development is
inseparable from the human history thought in its civilization through education which
views that humans are creatures as image of God who are endowed with reason to live
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and develop their lives on earth [2]. As we all understand, education is a conscious and
planned effort to realize a learning process that aims to develop students potential so
that they have values and skills for survival in society towards a better life in the future
[3].

Starting from this understanding, education needs to get serious attention from the
government in order to achieve its goals and be able to adapt to developments in
science and technology. Education is the main component that plays an important role
in realizing progress of a country and as a benchmark for achieving a better human
development index [4]. However, in reality education quality in Indonesia is still faced
with thorny problems in macro and micro spheres, namely a curriculum that is minimally
socialized and complicated, access to education is not evenly distributed, lecturer
allocation, low lecturer competence, relatively expensive education costs, monotonous
learning methods, inadequate learning facilities and infrastructure, and low student
achievement, including the low ability of students to think critically [5]. Referring to
evaluation results of Program for International Student Assessment (PISA) in which one
of tests carried out was a critical thinking ability aspect, it shows that in 2012 Indonesia
was ranked 64𝑡ℎ out of 65 countries, then in 2015 it was in 62𝑛𝑑 position out of 70
countries, and in 2018 Indonesia was in 71𝑠𝑡 position out of 77𝑡ℎ countries [6].

Responding to these problems, the education system and social studies curriculum
in Indonesia must improve in order to be able to adapt to science and technology
development in this society 5.0 era through a critical pedagogical theory approach.
The presence of critical pedagogy philosophy thought effectively addressed various
practices of dehumanization or alienation in modernization process and provided con-
structive criticism of science and dominant social system at that time [7]. From this, the
presence of philosophy in education was inspired, which is known as critical pedagogy
[8]. This critical pedagogical thinking is relevant to Freedom Learning in University
(MBKM), especially for social studies curriculumwhich is trying to create space to identify
and analyze all potentials possessed by students freely (constructivism) and critically
in order to realize social transformation process [9]. Critical pedagogy thinking applies
critical, creative, and active thinking patterns to students in pursuing learning process
so that it is relevant to strenghtening social studies curriculum in MBKM curriculum
context [10]. The social studies curriculum in MBKM curriculum context should be
accommodate local wisdom, local community culture, and socio-economics so that it can
provide space for students and lecturers to develop learning that is flexible, innovative,
active, and independent. This shows that social studies curriculum can be strengthened
through critical pedagogy, because the critical pedagogy as a philosophical thought is
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relevant to change society in a better direction that can be utilized in order to achieve
a prosperous society through education that frees students to link knowledge with the
praxis of human life technically, factually, and emancipatoryly [11].

Quoting Freire’s statement which states that critical pedagogy has a very clear
goal, namely changing education and society reality which aims to address inequality
among the oppressed [12]. The presence of critical pedagogy thinking not only changes
education and society, but also provides space for every citizen or individual to make
a significant contribution in applying science and technology to advance the society
life, nation and state [[13]. Critical pedagogy is synonymous with Plato’s dialectical style
which emphasizes efforts to build the basis of a stable social order in the midst of
intense political upheaval in a country at that time caused by the instability of human
understanding as a leader towards of distributive justice implementation, so that the
dialectic was born as a criticism form of oligarchic and tyrannical power that shackles
the freedom of human thought and expression [14].

Based on the problems background described above the research problem is how to
strengthening social studies curriculum through critical pedagogy in MBKM curriculum
context? The writing purpose of this article is to contribute ideas to strengthening social
studies curriculum through critical pedagogy in MBKM curriculum context.

2. Literature Review

Critical Theory of the Frankfurt School historically emerged as a critique of Karl Marx’s
thought which was influenced by three main thoughts, namely Hegel’s philosophical
idealism, Karl Marx’s philosophical thought, and Freud’s psychoanalysis so that it is
classified as a school of thought of Neo-Marxism [15]. Critical theory was initiated
by figures who were members of a research institute at the University of Frankfurt,
later known as Die Frankfurter Schule or the Frankrut School with a background in its
establishment influenced by the Bolshevick revolution and the failures of revolutions
in Central Europe, especially in Germany [16]. Citing notes written by Freud Rush. the
figures belonging to the Frankurt school consist of three main generations, namely
Max Horkheimer, Friederich Pollack, Harbert Marcuse, and Theodor Adorno as the first
phase of critical theory, figures of the second phase in the development of critical
theory, namely Jurgen Habermas who later in his development became the central
shop of social, political and philosophical thought [17].

The Frankfurt School philosophy of critical pedagogy historically emerged as a
critique of Karl Marx’s thought which was influenced by three main thoughts, namely
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Hegel’s philosophical idealism, Karl Marx’s philosophical thought, and Freud’s psycho-
analysis so that it is classified as a school of thought of Neo-Marxism [15]. Critical theory
was initiated by figures who were members of a research institute at the University
of Frankfurt, later known as Die Frankfurter Schule or the Frankrut School with a
background in its establishment influenced by the Bolshevick revolution and the failures
of revolutions in Central Europe, especially in Germany [18]. Citing notes written by Freud
Rush, the figures belonging to the Frankurt school consist of three main generations,
namely Max Horkheimer, Friederich Pollack, Harbert Marcuse, and Theodor Adorno
as the first phase of critical theory, figures of the second phase in the development
of critical theory, namely Jurgen Habermas who later in his development became the
central shop of social, political and philosophical thought [17].

Quoting Freire’s statement which states that critical pedagogy has a very clear goal,
namely changing the reality of education and society which aims to address inequality
among the oppressed [12]. The presence of critical pedagogy thinking not only changes
education and society, but also provides space for every citizen or individual to make
a significant contribution in applying science and technology to advance the life of
society, nation and state [13]. Critical pedagogy is synonymous with Plato’s dialectical
style which emphasizes efforts to build the basis of a stable social order in the midst of
intense political upheaval in a country at that time caused by the instability of human
understanding as a leader towards the implementation of distributive justice, so that the
dialectic was born as a form of criticism of oligarchic and tyrannical power that shackles
the freedom of human thought and expression [14].

Critical pedagogy according to Paolo Freire is a stimulation given to increase aware-
ness among oppressed people in responding to or preventing structural oppression.
So that through this critical pedagogy it is hoped that it can encourage dialogue and
develop critical awareness related to efforts to uphold justice in society. Freire (1921–
1997) put forward the term “banking concept” in his Pedagogy of the Oppressed, which
criticized the education system as a “banking concept”, which prioritized students as
a forum for knowledge and the role of educators was to fill this container. Education
should focus on increasing awareness and collaboration between lecturers and students
to achieve a greater humanization process. Critical pedagogy is a teaching philosophy
that invites lecturers to help students think about how power and oppression work in
society [19].

Therefore, critical pedagogy views teaching as an inherently political act, rejects the
neutrality of knowledge, and asserts that the issue of social justice and democracy itself
is not separate from the act of teaching and learning in schools [20]. This means that
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critical pedagogy aims to develop students’ awareness of the environment and society
in which they live and equip them with the ability to fight imbalances in power and
justice through key concepts in education, namely critical thinking and critical literacy
[21]. In addition, critical thinking and literacy developed in education will encourage
students to have a sensitivity to human rights to strive to develop whole humans in
terms of personality and respect for individual fundamental freedoms related to their
relationships in the community in which they live [16].

3. Method

The method used in writing this article is a qualitative research method using library
research approach through a review of literature that is relevant to social studies
through critical pedagogy in MBKM context. The literature review purpose is to produce
a comprehensive study addressing issues studied in relation to strengthening social
studies curriculum through critical pedagogy in MBKM context. Data collection in this
literature study is carried out by finding and constructing relevant literature sources
such as books, journals, proceedings, and previous research result, then the literature
that has been obtained is critically and in-depth analyzed according to the article title
to be written [22]. Referring to Sugiyono the steps in conducting a literature review
include: a) Poblem determining variables to be studied; b) Finding relevant literature
sources; c) Determine of literature used as a reference list relating to the topic to be
written; d) Comparing the problem variable with the problem solving theory from a
predetermined list of references; e) Study and mark important points related to the
variables to be studied; f) Synthesize and paraphrase references to be used in writing
articles; g) Include a quote from the theory used in this article reference list based on
the required writing conventions [23].

4. Result and Discussion

The first strengthening of social studies curriculum through critical pedagogy in MBKM
context is carried out on the principles, objectives, and significant learning models
that will be outlined in order to develop significant learning models for students. At
first glance, looking at the definition and scope, critical pedagogy is a method used
to address marginal educational contexts that have been neglected so far through
the transformation of school culture by facilitating dialogue space between lecturers
and students in the learning process so that students can explore their surroundings
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and construct initial knowledge that is previously owned by the reality it encounters in
the field [24]. This exploratory ability encourages a person to think beyond the limits
of his experience to carry out critical dialogue with his lecturer and peers about the
objects encountered in order to carry out his responsibilities as knowledgeable beings
and have a future [25]. Considering this, educators and students should understand
the context of discursive formation and the relationship between knowledge and the
surrounding environment, both in the school environment and in the community so
that they can support the realization of active participation of students in constructing
their social knowledge so that they can continue to be encouraged to take various
collective actions. based on the principles of justice, social, equality, and empowering
the community in which he lives and relates [26].

The above shows that within the scope of critical pedagogy, students who are
considered successful in learning are not only filled with a variety of knowledge, but
students have the ability to think critically to analyze, criticize, and question not only
the material they learn, but also the material in the context they are learning. live so
that they can improve themselves, strengthen democracy, create a more just society
in the process of progressive social change [27]. In practice, critical pedagogy in social
studies curriculum development process in the context of providing critical dialogue
space for students has principles, objectives, and approaches that can be described
through the following chart [28]:

 

 

Figure 1: The Principle, Purpose, and Critical Pedagogy to Strenghtening Social Studies
Curriculum in MBKM context.
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The chart above shows that the principles, goals, and critical pedagogy are lecturer
conceptualization in understanding students more openly and encouraging them to
be critical of the relational dynamics between lecturers and schools, students and
schools, lecturers and students, lecturers and society, students with society, and all
other relational elements that have a significant impact on the social relations scope
[29]. Thus, critical pedagogy provides space for social relations between individuals in
society which results in social construction and influences emotional and cognitive ties
within it [30]. Considering this, it is appropriate that social studies curriculum in MBKM
context needs to accommodate students’ abilities in constructing their social relations
and behavior in society so that they can contribute as problem solving agents (problem
solvers).

It is understood that critical pedagogy does not only offer new ways for educators to
accommodate students’ critical thinking abilities, but also facilitates them with a variety
of life skills and practical knowledge needed to relate in their social environment so
that they are able to actively participate responsibly, responsible for advancing the
community in which he lives [31]. The school of educational philosophy of critical
pedagogy which assesses objects or reality critically, is relative based on the perspec-
tive of each student. Epistemologically, the correlation between students and reality
is something that cannot be separated and is subjective in the process of finding
knowledge. Critical pedagogy offers a variety of new perspectives through exploration
of problems encountered in a straightforward, flexible and independent manner based
on realities in the field and encourages students to observe, understand, analyze and
interpret data with a high degree of accuracy. Thus, it is clear that critical pedagogy
has positive implications for the MBKM curriculum where this curriculum has opened
up space for students to have the hard skills and soft skills needed by the world of
work, are flexible, have broad insights, leadership abilities and various other relevant
competencies aimed at answer HR problems in the industrial world and advances in
science and technology [32].

Referes to MBKM curriculum is a program that facilitates tertiary institutions in order
to improve human resources by equipping students to become graduates who are
proficient and professional in the science and technology field, have character, and
are able to face the challenges of the world of work in this society 5.0 era [33]. The
implementation of activities around MBKM Curriculum is contained in Permendikbud
No. 3 of 2020 chapter 15, verse 1, which can be described in the chart below [34]:
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Figure 2: MBKM Curriculum Implementation. Reference: (Pahru, et al., 2022, p. 2537).

TheMBKM curriculum provides opportunities as well as challenges to develop capac-
ity, personality, creativity according to students’ skills, as well as developing indepen-
dence in seeking and finding knowledge through realities and field dynamics such as
social interaction, collaboration, self-management, ability requirements, real problems,
performance demands, targets. and achievements [35]. Observing at a glance the objec-
tives and learning processes described above, one of the philosophical foundations
used in MBKM is critical pedagogy, in which learning tends to be student centered
(student centered learning) and the learning process is autonomous and flexible in
a higher education environment with a culture innovative and independent learning
tailored to the needs of students [36]. This further encourages tertiary institutions to be
more adaptive to the world of work and accelerate innovation in terms of curriculum,
research and community service as well as train students to be more adaptive in facing
learning changes in the current digital era [37]. So that through the above thoughts, it is
necessary to strengthening MBKM curriculum of social studies learning model, namely
by implementing the Significant Learning Model which includes six stages of learning,
namely Foundational Knowledge (FK), Application (A), Integration (I), Human Dimension
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(HD), Caring (C), and Learning How to Learn (LL) which provide space for students to
continue learning in the future more effectively and meaningfully [38].

Furthermore, strengthening social studies curriculum through critical pedagogy in
MBKM curriculum context is carried out by providing space for students to develop their
competencies in terms of critical thinking, creativity and collaboration. Critical thinking is
thinking ability needed by students in dealing with learning in this society 5.0 era where
this thinking ability uses in-depth reasoning to obtain relevant, accurate and contextual
information as material for consideration in solving problems [39]. This statement can
be explained that students need to be equipped with critical thinking competencies
as a means of solving problems and making decisions through proper analysis and
argumentation based on the scientific facts they find in the field. Problem solving in
question can be observed when students try to understand a problem in depth based
on findings in the field, then they try to argue or argue that are different from other
people’s opinions in general, so that they will be trained to solve problems logically and
accurately to the interesting stage. conclusions and recommendations according to the
context of the problem being analyzed. So, critical thinking competence is the ability to
think that uses in-depth reasoning to obtain relevant information or knowledge and is
able to make correct and appropriate conclusions or decisions. In line with the thoughts
above, Paramitha (2021) states that critical thinking competencies enable students to
process information logically and prepare themselves to learn independently so they
can solve the problems they face appropriately [40].

Thus, when students master critical thinking competencies, it is expected that they
will be able to determine important, relevant, and useful information, including educators
can design learning models and determine the application of appropriate learning
strategies and be able to accommodate the development of students’ critical think-
ing skills. As for indicators of critical thinking competence [41], namely the students
abilities to: a) Understand and express the intent of a situation, data, assessment, rules,
procedures, or various criteria (interpretation); b) Clarifying conclusions based on the
relationship between information and concepts, with questions in the problem (analysis);
c) Assessing the credibility of a statement or other representation of a person’s opinion
or assessing a conclusion based on the relationship between information and concepts,
with questions in a problem (evaluation); d) Identify the elements needed in making
rational conclusions, taking into account the variety of information relevant to a problem
and its consequences based on existing data (inference); e) State one’s reasoning when
giving reasons for the justification of a proof, concept, methodology, and logical criteria
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based on existing information or data, where this reasoning is presented in the form of
an argument (explanation).

The next competency development space for strengthening social studies curriculum
for students through critical pedagogy in MBKM context is creativity. Referring to the
results of Gilford & Torrance’s research in Filsaime creativity is synonymous with creative
thinking, namely fluency, flexibility, originality, and elaboration [42]. According to Guilford
in Filsaime , the fluency referred to here is the ability to create a set of ideas with the
assumption that the more ideas generated by students, the more likely students are
to obtain a significant idea so as to be able to spark many ideas, answers, solving
problems or questions [43]. With these significant ideas, creative students are able to
provide many ways or suggestions for solving problems when faced with situations
and conditions of problems around where they live. Flexibility is the ability of students
to overcome challenges and change approaches to a problem with a variety of ideas,
answers, or questions that vary from different perspectives. Originality or authenticity
is the students ability to express uniqueness which is shown by an unusual, unique,
and rare response that encourages a person to find a combination of thoughts that are
unusual or outside the thinking of other people in general. Elaboration or detailing the
students ability to describe the context of an object being observed so as to enrich the
development of a particular idea or thought.

Strengthening social studies curriculum through critical pedagogy in MBKM context
to develop students’ competencies, namely collaboration. Collaborative competence
is ability to build relationships and participate with others in various activities and
across cultures so that each member of the team can appreciate the achievements
of each member so that they can achieve goals according to a mutual agreement
[44]. When students are able to master collaboration competence, they will be able to
appreciate differences in interacting, participating in discussions, accepting criticism or
suggestions, and being willing to support others. Collaboration skills are very important
for students so that they can train them to work together and build their social skills to
relate to the community. These competencies can be carried out through Project Based
Learning (PrBL) activities that are integrated with the social context where students live
which are adapted to the learning outcomes of social studies being studied.

5. Conclussion

Based on the discussion above, the analysis results show that strengthening social
studies curriculum through critical pedagogy in MBKM context are by creating the
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significant learning models and providing space for developing student competencies
in critical thinking, creativity, and collaboration. Thus, through this article it can be
contribute relevant thoughts to strengthening social studies curriculum in MBKM context
in this society era 5.0.

Acknowledgements

Thanks to LPPM Universitas Pelita Harapan, Banten, Indonesia for funding this article
publication as an output of the 3𝑟𝑑 International Conference on Humanities Education
Law, and Social Science (ICHELSS) on June 22-23, 2023.

References

[1] Dito SB, Pujiastuti H. Dampak Revolusi Industri 4.0 Pada Sektor Pendidikan: Kajian
Literatur Mengenai Digital Learning Pada Pendidikan Dasar dan Menengah. Jurnal
Sains Dan Edukasi Sains. 2021;4(2):59–65.

[2] Purba MK, Chrismastianto IA. Peran Guru Kristen sebagai Penuntun Siswa
Memulihkan Gambar dan Rupa Allah dalam Kajian Etika Kristen. Diligentia. Journal
of Theology and Christian Education. 2021;3:83–92.

[3] Hamdani AD. Pendidikan di Era Digital yang Mere-
duksi Nilai Budaya. Cermin: Jurnal Penelitian 2021;5:62–
8. https://doi.org/https://doi.org/10.36841/cermin_unars.v5i1.971
https://doi.org/10.36841/cermin_unars.v5i1.971.

[4] Afif N. Pengajaran dan Pembelajaran di Era Digital. IQ (Ilmu Al-Qur’an): Jurnal
Pendidikan Islam 2019;1:117–29. https://doi.org/https://doi.org/10.37542/iq.v2i01.28

[5] Ginting EV, Ginting RR, Hasibuan RJ, Perangin-angin LM. Analisis Faktor Tidak
Meratanya Pendidikan di SDN 0704 Sungai Korang. Jurnal Pendidikan Indonesia
2022;3:407–16. https://doi.org/https://doi.org/10.59141/japendi.v3i04.778

[6] Akwantin YT, Hidayati Y, Qomaria N, Muharrami LK, Rosidi I. Profil
Tingkat Kemampuan Berpikir Kritis Siswa SMP Pada Materi Pemanasan
Global. Jurnal Natural Science Educational Research 2022;5:20–30.
https://doi.org/https://doi.org/10.21107/nser.v5i1.12104

[7] Zokaeieh S, Alamdari EF. Revisiting the Tenets of Critical Pedagogy
in Postmethod Pedagogy to Highlight the Concept of Intellectualism.
Int J Appl Linguist Engl Lit. 2018;7(3):214–20. Available from:
https://doi.org/http://dx.doi.org/10.7575/aiac.ijalel.v.7n.3p.214

DOI 10.18502/kss.v9i2.14950 Page 1365



ICHELSS

[8] Adnan M. Paradigma Pendidikan Kritis dalam Perspektif Pendidikan Islam.
CENDEKIA: Jurnal Studi Keislaman. 2015;1:97–117.

[9] Fakih M. Pendidikan Popular: Membangun Kesadaran Kritis. Yogyakarta: PUSTAKA
PELAJAR; 2001.

[10] Allen P, Gillon S. ritical pedagogy for food systems transformation: identifying and
addressing social-justice problems in food systems and society. Frontiers (Boulder).
2022;1:1–9. Available from: https://doi.org/https://doi.org/10.3389/fsufs.2022.847059

[11] Anwar Y. Pengantar Sosiologi Hukum. Jakarta: Gramedia Widiasarana; 2011.

[12] Shilon M, Eizenberg E. Critical pedagogy for the new planner:
Mastering an inclusive perception of ‘The Other’ n.d.;1:1–8.
https://doi.org/https://doi.org/10.1016/j.cities.2019.102500

[13] Valls-Carol R, Mello RR, Roca-Campos E, Rodriguez-Orarnas A, RedondoG, Khalfaoui
A. The Critical Pedagogy that Transforms the Reality. RISE: International Journal
of Sociology of Education 2021;11:1–15. https://doi.org/http://dx.doi.org/10.17583/rise.
7088.

[14] Alexander HA. What is critical about critical pedagogy? Conflicting conceptions
of criticism in the curriculum. Educ Philos Theory. 2016;:1–14. Available from:
https://doi.org/http://dx.doi.org/10.1080/00131857.2016.1228519

[15] Fajarni S. Teori Kritis Mazhab Frankfurt: Varian Pemikiran 3 (Tiga) Generasi
Serta Kritik Terhadap Positivisme, Sosiologi, dan Masyarakat Modern. Sub-
stantia: Jurnal Ilmu-Ilmu Ushuluddin 2022:73–95. https://doi.org/https://jurnal.ar-
raniry.ac.id/index.php/substantia

[16] Simpson P. What Can Decolonial Critiques & Critical Pedagogy Teach the Field of
Human Rights Education? [CICE]. Curr Issues Comp Educ. 2021;23:201–6. Available
from: https://doi.org/https://doi.org/10.52214/cice.v23i2.8488

[17] Tasnur I, Sudrajat A. Critical Theory: Development and Relevance to Problematics
in the Disruption Era. Jurnal Yaqzhan. 2020;6:33–51.

[18] Singh RK. A Review on Historical Aspects of Critical
Pedagogy. SMART MOVES JOURNAL IJELLH 2021;9:33–50.
https://doi.org/https://doi.org/10.24113/ijellh.v9i1.10876 https://doi.org/10.24113/ijellh.v9i1.10876.

[19] Herrera-Molina J, Portilla-Quintero B. Critical Pedagogy Trends in English
Language Teaching. Colomb Appl Linguist J. 2021;23(2):155–65. Available from:
https://doi.org/https://doi.org/10.14483/22487085.16732

[20] Luitel BC, Dahal N, Pant BP. Critical Pedagogy: future and Hope.
Journal of Transformative Praxis. 2022;3(1):1–8. Available from:
https://doi.org/https://doi.org/10.51474/jrtp.v3i1.599

DOI 10.18502/kss.v9i2.14950 Page 1366



ICHELSS

[21] Qoyyimah U, Agustiawan Y, Phan TT, Maisarah M, Fanani A. Maisarah,
& Fanani A. Critical Pedagogy Through Genre-Based Pedagogy for Devel-
oping Students Writing Skills: strategies and Challenges. NOBEL. Jour-
nal of Literature and Language Teaching. 2022;13(1):98–116. Available from:
https://doi.org/https://doi.org/10.15642/NOBEL.2022.13.1.98-116

[22] Adlini MN, Dinda AH, Yulinda S, Chotimah O, Merliyana SJ. Metode
Penelitian Kualitatif Studi Pustaka. Edumaspul: Jurnal Pendidikan
2022;6:974–80. https://doi.org/https://doi.org/10.33487/edumaspul.v6i1.3394
https://doi.org/10.33487/edumaspul.v6i1.3394.

[23] Surahman E. Adri Satrio HS. KAJIAN TEORI DALAM PENELI-
TIAN. JKTP Jurnal Kajian Teknologi Pendidikan 2020;3:49–58.
https://doi.org/http://dx.doi.org/10.17977/um038v3i12019p049

[24] Gitlin AD, Ingerski J. Pedagogy rewriting Critical Pedagogy for Public Schools:
technological Possibilities. Int J Crit Pedagog. 2018;9:7–28.

[25] Giroux HA. Rethinking Education as the Practice of Freedom: paulo Freire and the
promise of critical pedagogy. Policy Futures Educ. 2010;8(6):715–21. Available from:
https://doi.org/http://dx.doi.org/10.2304/pfie.2010.8.6.715

[26] Sarroub LK, Quadros S. In M. Bigelow, & J. Ennser-Kananen, The Routledge
Handbook of Educational Linguistics. Critical Pedagogy in Classroom Discourse.
New York: Taylor & Francis; 2015. pp. 252–60.

[27] Izadinia M. Incorporating the Principles of Critical Pedagogy into a Lecturer Efficacy
Measure. Engl Lang Teach. 2011;4(2):138–50.

[28] Smith A, Seal M. The Contested Terrain of Critical Pedagogy and Teaching Informal
Education in Higher Education. Educ Sci (Basel). 2021;23(9):1–16. Available from:
https://doi.org/https://doi.org/10.3390/educsci11090476

[29] Magill KR, Salinas C. The primacy of relation: social studies lecturers and the
praxis of critical pedagogy. Theor Res Soc Educ. 2018;1:1–28. Available from:
https://doi.org/https://doi.org/10.1080/00933104.2018.1519476

[30] Perumal JC. Critical pedagogies of place: Educators’ personal and professional
experiences of social (in)justice. Teaching and Lecturer Education 2014;1:25–32.
https://doi.org/http://dx.doi.org/10.1016/j.tate.2014.09.004

[31] Smith K, Jeffery D, Collins K. Critical Pedagogy in Online Social Work Education:
Changing Conceptions of Time in the Neoliberal University. Somatechnics.
2020;1(1):73–94.

DOI 10.18502/kss.v9i2.14950 Page 1367



ICHELSS

[32] Setiawan A, Suryani A, Kurniawati D. Kebijakan Merdeka Belajar Kampus Merdeka:
Mendorong Pembaruan Pendidikan Tinggi di Indonesia. HUmantech. Jurnal Ilmiah
Multidisiplin Indonesia. 2023;2:905–13.

[33] Puspitasari R, Nugroho R. Implementasi Kebijakan Merdeka Belajar Kampus
Merdeka FISIP UPN Veteran Jawa Timur. Dinamika Governance: Jurnal Ilmu Adminis-
trasi Negara 2021;11:276–92. https://doi.org/https://doi.org/10.33005/jdg.v11i2.2539
https://doi.org/10.33005/jdg.v11i2.2539.

[34] Pahru S, Latif A, Muzakkar A, Ilhami BS, Fitriani R. Muh. Taufiq. Kebi-
jakan Kurikulum Merdeka Belajar Kampus Merdeka di Indonesia dan Rel-
evansinya dengan Era Distrups. Jurnal Kewarganegaraan 2022;6:2536–45.
https://doi.org/https://doi.org/10.31316/jk.v6i1.3897

[35] Vhalery R, Setyastanto AM, Leksono AW. Kurikulum Merdeka Belajar Kampus
Merdeka: Sebuah Kajian Literatur. Research and Development Journal Of Education
2022;8:185–201. https://doi.org/http://dx.doi.org/10.30998/rdje.v8i1.11718

[36] Lynch S, Simon M, Maher A. Critical pedagogies for community
building: challenging ableism in higher education physical education
in the United States. Teach High Educ. 2020;1:1–16. Available from:
https://doi.org/https://doi.org/10.1080/13562517.2020.1789858

[37] Chrismastianto IA. M-E-R-D-E-K-A: Tujuh Langkah Taktis Perguruan Tinggi Mere-
spons Kebijakan Kampus Merdeka dalam Konteks New Normal. Kampus Merdeka
Seri II: Tantangan Covid-19 Terhadap Kampus Merdeka Terhadap Implementasi
Kampus Merdeka, 2020, p. 103–9.

[38] Levine LE, Fallahi CR, Nicoll-Senft JM, Tessier JT, Watson CL, Wood RM. Creating
Significant Learning Experiences across Disciplines. Coll Teach. 2008;56(4):247–54.

[39] Meryastiti, V., Ridlo, Z. R. & S. Identifikasi Kemampuan Berpikir Kritis Pada
Pembelajaran IPA Siswa SMP Negeri 1 Glenmore Kabupaten Banyuwangi. Saintifika
2022;24:20–9. https://doi.org/https://doi.org/10.19184/saintifika.v24i1.29659

[40] Febrianti, N. S., Utomo, A. P. & Supeno. Kemampuan berpikir kritis
siswa SMP dalam pembelajaran ipa menggunakan media aplikasi android
getaran dan gelombang. OPTIKA: Jurnal Pendidikan Fisika 2021;5:35–45.
https://doi.org/https://doi.org/10.37478/optika.v5i1.936

[41] Gerdts-Andresen T, Hansen MT, Grøndahl VA. Educational Effectiveness:
Validation of an Instrument to Measure Students’ Critical Thinking
and Disposition. Int J Instr. 2022;15(1):685–700. Available from:
https://doi.org/https://doi.org/10.29333/iji.2022.15139a

DOI 10.18502/kss.v9i2.14950 Page 1368



ICHELSS

[42] Chrismastianto IA. Transformative Learning: Upaya Meningkatkan Kemampuan
Berpikir Kreatif Siswa Melalui Pembelajaran Berbasis Masalah. Jurnal Pendidikan
Dompet Dhuafa; 2015. p. 5.

[43] Halmaida M, Mahzum E, Susanna S. E. & Susanna. Improving Criti-
cal Thinking Skills In Physics Learning Through Project Based Learn-
ing. Asian Journal of Science Education. 2020;2(2):93–8. Available from:
https://doi.org/https://doi.org/10.24815/ajse.v2i2.16976

[44] Pujiati, Nurdin & Wardani. Analisis Keterampilan Berkolaborasi
Mahasiswa Rumpun Ilmu Sosial di Universitas Lampung. Journal of
Education, Humaniora and Social Sciences ( JEHSS) 2022;4:1389–96.
https://doi.org/https://doi.org/10.34007/jehss.v4i3.872

DOI 10.18502/kss.v9i2.14950 Page 1369


	Introduction
	Literature Review
	Method
	Result and Discussion
	Conclussion 
	Acknowledgements
	References

