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Abstract.

Organizations can determine what constitutes dysfunctional behavior in several
ways, often by aligning with the shared social values of the local society in which
the organization operates. In relation to this, urban environments pose a particular
challenge to organizations as its higher degree of diversity compared to rural areas.
This exploratory study aims to identify the causes of millennials’ dysfunctional behavior
toward organizations. Further, the authors would explore the dimension characteristics
of dysfunctional behavior of millennials toward an organization. This study was
conducted on an urban campus, with 197 students from various study programs being
the respondents. Data collection used open-ended questions distributed through
online surveys, followed by focus group discussions to obtain more detailed answers.
The results showed that the main targets of the students’ dysfunctional behavior
were the college itself, the lecturing staff, and the student-led organizations. The
most common reasons for this behavior were disappointment with the goal and being
encouraged by other students. The study also found that despite being aware that their
actions were deemed unethical by the target, students who committed dysfunctional
behaviors did not feel guilty because they believed the target deserved it. The findings
of this study are useful for organizational behavior research, particularly in the study of
dysfunctional behavior, as it provides empirical data to support that retaliation is one
of the antecedents of dysfunctional behavior.

revenge behavior, perception of justice, service failure recovery, consumer
ethical standards

Theoretically, generation could be categorized by the birth year namely: traditionalist
(before 1945), baby boomers (1946-1964), generation X (1965-1980), Generation Y (1980-
2002), and Generation Z (2003-now). Recently, generation Y or commonly called millen-
nials is the largest group surpassing baby Boomers [1]. Millennials have several unique
characteristics which make them different from the other generations. Millennials trust

their opinion since they were raised by parents who taught them to hold high targets [2].
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Moreover, millennials have high self-confidence so they believe that they are capable
of making the right decisions. They also tend to avoid risk and try to take advantage of

every opportunity (opportunistic).

The age of the oldest millennials is 42 years old and the youngest is 18 years
old. It means that some millennials are college students at present. The millennials
spend a lot of time on the campus for learning activities. Apart from attending lectures,
they also spend time on the campus for non-academic activities such as joining a
student organization. Student organization can develop the students’ capacity and
competencies. Yet, social dynamics which occur in organizations can motivate the
millennials to perform dysfunctional behavior toward the organization. Dysfunctional
behavior can occur when students consider that membership in the organization does
not provide them benefits, whereas they are the generation who takes advantage of
every opportunity [2].

Various studies on dysfunctional behavior have been conducted. Several constructs
support this study even though they have similar operational definitions, such as
counter-productive work behavior (CWB) and deviant work behavior. Naibaho and
Meloche [3] conducted a review on negative work behavior and found that the
CWB construct developed by Fox and Spector in 1999 is a construct developed
from the aggressive behavior model developed by Dollar-Miller. Another construct
of dysfunctional behavior is deviant behavior developed by Robbinson and Bennet in
1995.

Studies on dysfunctional behavior found consistent results on the antecedents and
consequences (outcomes). The result afterward can be used by organizations as refer-
ences in designing policies to prevent dysfunctional behavior. However, most studies
were conducted on employees’ dysfunctional behavior. Numerous studies have also
been conducted to study dysfunctional behavior in the context of the relationship
between consumers and companies. The studies on the dysfunctional behavior of con-
sumers are as follows: 1) illegitimate customer complaining behavior in hospitality service
[4], 2) the implication of illegitimate complaints [5], 3) the consumer responses toward
companies after service failure [6], and 4) the ways to respond customer complaints and
recovery process of the customer relationship [7]. The results of these studies provide
empirical data that aggressive or dysfunctional behavior of consumers can harm the
organization in both short and long-term financial and non-financial losses. Moreover,
consumers’ dysfunctional behavior toward front office employees causes high stress

level to the employees. The employees will perceive they are treated unfairly if the
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company does not provide support for them to solve the consumers’ dysfunctional

behavior.

Studies on educational institution settings have been conducted by previous
researchers although the result on dysfunctional behavior in this setting is still limited.
The previous studies focus on the dysfunctional behavior of students towards teachers
or lecturers. The authors found several studies in educational institution settings such
as The Influence of Aggression on Students’ Achievement: Evidence Form Higher
Education [8] and the level of student ethical sensitivity [9]. These studies focus on
the types of students’ aggressive behavior, the causes of aggressive behavior, the
relationship between students’ aggressive behavior and their academic achievement,
and the relationship between the level of students’ ethical sensitivity and educational
level and specialization. These studies contribute to helping educational institutions to

understand the social phenomenon that occurs in educational institutions.

The study on dysfunctional behavior, especially on millennial students through explor-
ing comprehensive information from students’ perspectives, gets a lack of attention from
researchers. The authors presume that there are possible differences in antecedents
(determinants) and dimensions between employees’ dysfunctional behavior and stu-
dents’ dysfunctional behavior. The relationship between employees and organizations
is between job holders and job providers, whereas the relationship between students
and university is the relationship between consumers and service providers. In the
social relationship between the company (job provider) and employees (job holder), the
employees’ behavior is controlled by the economic relationship in which the employees
receive compensation from the company. The employees are on a lower power level
than the company so the employees have the risk of losing their job (losing economic
resources) if they perform harmful work behavior to the company. This causes employ-

ees to be very careful about their work behavior.

Whereas, the relationship between students and the organization is a different case.
The student behavior is more uncontrolled since they have the opportunity to break
the relationship because the students are the consumers of the university. When
the students are disappointed with the organization, they can perform dysfunctional
behavior toward the organization and it can harm the organization. The result of the
study on consumers’ dysfunctional behavior towards employees shows that consumers’
dysfunctional behavior causes work stress to the employees [4]; consumers’ aggressive
behavior for unreasonable complaints burnout the employees, and high work stress for
the employees, and negatively impact on the work performance of the employees [10].

There is a strong probability that students will disseminate the information about their
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dissatisfaction with university and organizations due to their characteristics which is
highly active in the digital world. The information dissemination of students’ dissatisfac-
tion with the university and organization will harm the organization because the public
will have a negative perspective of the organization, and it will affect the sustainability

of the university.

Dysfunctional behavior is an observable behavior performed by organizational mem-
bers intended to impair the functioning of a team or organization [11]. This behavior
violates the organizational norms which can reduce the performance of the organization.
Studies on supervisors and employees of a company have found some differences
among the organizational members in terms of habits and power. These differences
can prevent the members of the organization to express ideas and feelings openly
which can cause dysfunctional behavior [12]. When the members of the organization
perform dysfunctional behavior, the most possible response of the other members is to
behave defensively [11]. However, the attempt usually fails, and instead, it can reinforce
the dysfunctional behavior and spread throughout the members of the organization.

Studies on consumers’ dysfunctional behavior towards service providers found that
consumers often perform dysfunctional behavior towards employees or companies
due to illegitimate complaints. The purpose of the illegitimate complaints is to take
advantage of the situation [4]. The consumers’ dysfunctional behavior also occurs due to
the perception that consumers are always right so that consumers have an opportunity
to make illegitimate complaints. The consumers’ reaction looking to the service recovery
treatment on other consumers depends on their evaluation of other consumers’ behav-
ior and the legitimacy of the complaints. When the consumers perceive the company
provides good service recovery for the illegitimate complaints, the customer will have
more intention to complain in the future, instead, if the company provides poor service
recovery, the consumers tend to have less intention to do illegitimate complaints [5].

Several studies concerned with aggressive behavior in the educational settings
[1,8,9,13-16]. The results found that the students’ aggressive behavior could be verbal
aggression, anger with resentment, physical aggression, and suspicion [13]. Aggressive
behavior is in the form of physical, verbal, suspicion, and resentment [17]. Aggressive
behavior relates to the students’ academic achievement. Students who perform aggres-
sive behavior tend to achieve lower GPAs. The causes of the aggressive behavior
are teacher-student relationships, peer problems such as pressure, perceived injustice
from teachers and administration, and family problems. To overcome these issues, the
university needs to create a mentoring program to monitor antisocial or aggressive
behavior [8].
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Generation Y, commonly known as millennials, is the first generation of the digital era
born in the technology world. This makes millennials easy to adapt to new technological
devices [18]. Generation Y is a group of individuals born from 1984 to 2002 [19]. Most of
Generation Y have entered the labor market after achieving a bachelor’s degree. They
work a lot with employees from Generation X. Compared with Generation X born from
1965 to 1980, generation Y is more adaptable, more open to change, more creative,
and they have a better entrepreneurial mindset [20]. Generation Y choose to work in

the workplace they want and do what they like to do.

Generation Y is also characterized by multitasking skills [19]. Research conducted
by VanMeter et al. [2] found that generation Y adheres to their ethical ideology in
workplace leadership, teamwork, and ethical judgment. Millennials are also dependent
on social media. This is a unique characteristic that distinguishes millennials from the
other generations. Millennials put more value on social media in every situation [12]. This
dependency enables the millennials to share their activities and experiences through

social media such as Facebook, Twitter, and Instagram.

The students in university can join student organizations to actively participate during
taking the course at the university. Millennials tend to share their experience through
social media. When students gain experience in the organization, in university or in
a student organization, there will be a possibility that they will share that experience
through social media. This behavior can be categorized as dysfunctional behavior if
the information shared by the students negatively affects the other members of the
organization and the university’s image.

The authors are interested to study the issue of dysfunctional behavior of millen-
nials including the antecedents of students’ dysfunctional behavior, the dimension of
students’ dysfunctional behavior, and media preferences for performing dysfunctional
behavior among millennials. This study can enrich dysfunctional behavior literature and
provide new insight for university in managing the relationship with the consumers
(students). The result of this study also provides suggestions to improve the service

quality in an educational institution as the service providers.

This study is an exploratory study since the aims of this study are to identify the causes
of millennials’ dysfunctional behavior toward organizations. Further, the authors would
explore the dimension characteristics of dysfunctional behavior of millennials towards
an organization. After exploring the causes and dimensions of students’ dysfunctional
behavior, the authors would analyze the media preferences that millennials use for
performing the dysfunctional behavior towards organizations. This study focuses on

finding the empirical data of the construct of students’ dysfunctional behavior and
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comparing the result with the construct of employees’ dysfunctional behavior. The
results of this study were expected to help the organization (university) to design an
intervention to reduce the negative impacts of students’ dysfunctional behavior.

The dysfunctional behavior construct has been dominated by research settings
that involved employees as the respondent. Yet, dysfunctional behavior can also be
carried out by members of the organization with different types of relationships, for
instance, students and organizations (consumer-service providers). There is a greater
opportunity for dysfunctional behavior in this relationship type since the members of
the organization do not receive any financial benefits from the relationship. On the
other hand, in this context, the organization (university) is dependent on the members
of the organization (students). Studies on consumers’ dysfunctional behavior towards
service providers conducted by previous researchers are different from the context of
this study. The previous research involved consumers in a short-term relationship. The
relationship between consumers and the service provider was a one-time transaction
relationship, whereas the student-university relationship is a long-term relationship.
The students can break the relationship with the university as a last option due to
rational or economic reasons, the students need to focus on finishing the course from
the university. Therefore, the behavior that students possibly perform when they are
disappointed with the university is dysfunctional behavior.

Dysfunctional research has so far focused on the relationship between employees
and companies; and the relationship between companies and consumers. There has
been research on consumer dysfunctional behavior that has examined, although not
much, very little dysfunctional behavior in educational institutional settings. Existing
research on dysfunctional behavior in educational settings is in higher education but at
the university level, there is still a lack of research.

Different type of this relationship makes the possibility of different antecedents
(causes) of dysfunctional behavior, dimensions of dysfunctional behavior, and media
preferences used for dysfunctional behavior. The results of the previous studies are
barely relevant to be used as references in designing an intervention for students’
dysfunctional behavior due to the goals of employees to choose the organization is
different from the objective of students choosing the university. This study is exploratory
research with open questionnaires. The results of the summary of the respondents’
answers were tabulated and grouped based on similar answers. The authors carried
out the exploratory factor analysis to examine the dimensions of the variables. The

research questions are as follows:

1. What factors cause students to perform dysfunctional behavior?
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2. Are the dimensions of students’ dysfunctional behavior the same as employees’

dysfunctional behavior?

3. What are the media preferences that students used to perform dysfunctional

behavior?

This study was conducted on students of a private university in South Tangerang,
Indonesia. The sample of this study was determined using the cluster random sampling
technique. Due to the large population, this study took 400 samples as the research
respondents representing each cluster. The clusters of this study were divided based

on the number of the study program.

Data were collected using an online questionnaire. After the questionnaire was
compiled, the questionnaire was shared with the respondent through a google form.
The data obtained through google form were tabulated and processed using specified
analytical techniques. In addition, the authors also held a focus group discussion (FGD)
with the representative students of each study program to collect the information about
dysfunctional behavior intention and the types of dysfunctional behavior that they
often do. The FGDs was also needed to confirm the students’ answer to the open

questionnaire.

After six months, the authors closed the data collection process because respondents
no longer submitted responses. However, the authors did not reach 400 research
samples as planned because some students refused to participate in this study. The
authors could not interact directly (face to face) with the students due to the Covid 19
pandemic so the authors could only encourage students’ participation through email
and telephone. The authors had explained and guaranteed the confidentiality of data
and research results, but many students still worried about filling out the questionnaire
or joining the FGDs because they thought that their answer could harm their status at

the university. The final respondents of this study were 197 students.

The structure of the questionnaire is as follows. Part one is the introductory descrip-
tion of dysfunctional behavior to build the same understanding of dysfunctional behavior
among the respondents. Part two is the open question which consists of six questions:
1) Have you ever performed dysfunctional behavior toward a university or student
organization? 2) How often do you perform dysfunctional behavior? 3) What types of
dysfunctional behavior have you ever performed? 4) What makes you perform the dys-

functional behavior? 5) What media do you use to perform the dysfunctional behavior?
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6) When you performed dysfunctional behavior, what social media did you frequently
use?

The data analysis technique was carried out using the descriptive analysis method.
This technique was used since this research aimed to describe the dysfunctional
behavior phenomenon captured from the information provided by the respondents.
In addition, this study was also intended to identify the factors that cause millennial

students to perform dysfunctional behavior towards organizations.

The total respondent in the study is 197 students which consist of 77 males (39.08%) and
120 females (60.92%). Based on age characteristics, 115 students (58.38%) aged 18-20
years old; 39 students (19.79%) aged 21-25 years old; and 43 students (21.83%) aged
older than 25 years old. Table 1 presents the summary of respondents’ responses to the
closed-ended questions (optional answers provided by authors) and respondents were
allowed to choose more than one answer. The summary includes one or more answer
options chosen by respondents on each question. Table 2 presents the summary of

respondents’ answer to the closed-ended question-part 2.

TABLE 1: The Summary of Respondents’ Answer to Closed-ended Question-Part 1.

Question Yes (Person) No (Person)

Have you ever had any intention to perform dysfunc- 23 174
tional behavior towards university?

Have you ever performed dysfunctional behavior 25 172
towards university?

Have you ever had the intention to perform dysfunc- 27 170
tional behavior towards your study program or the
student organization of your study program?

Have you ever performed dysfunctional behavior 33 164
towards your study program or the student organization
of your study program?

Source: Authors’ research (2021)

The authors also include some open-ended questions which require the respondents
to elaborate their answers in their own words. In this part, not all respondents answered
the question so the total respondent for open-ended questions differs from the total

respondent for the closed-ended questions.

1. Question 1. What type of dysfunctional behavior or intention have you ever
performed or considered to be performed? Most respondents (32%) answered;

“Violating the organization’s rules”.
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TABLE 2: The Summary of Respondents’ Answer to Closed-ended Question-Part 2.

Question 1-5 times per month  6-10 times per month >10 times per month

How often do you per- 190 respondents 1 respondent 6 respondent
form dysfunctional behavior
towards the university?

How often do you per- 182 respondents 6 respondent 9 respondent
form dysfunctional behavior

towards your study program

or student organization of

your study program?

Source: Authors’ research (2021)

2. Question 2. What type of dysfunctional behavior or intention have you ever
performed or considered to be performed besides the answers provided in the
previous question? Most respondents (28%) answered “Giving low EDOM (lecturer

evaluation by students) scores to lecturers who do not deliver the material clearly’.

3. Question 3. What makes you perform the dysfunctional behavior or intention?

“Being provoked by friends” was the top answer, answered by 30% respondents.

4. Question 4. What factors cause you to perform the dysfunctional behavior or
intention besides the answers provided for this question? The majority respondent

(35%) answers “Campus policies don’t match reality”’.

5. Question 5. What is your attitude towards dysfunctional behavior? The top answer
is “Students may perform that behavior when they face some difficulties and the

university does not respond to their complaints”.

6. Question 6. What media do you use to perform dysfunctional behavior? 51%
respondents’ answer “Social Media”. Question 7. When you perform dysfunctional
behavior through social media, what social media do you use? The majority

respondent (34%) answer “Instagram”.

3.1. Results of Focus Group Discussion (FGD) with student repre-
sentatives

The participants in the FGD conducted by the authors were 8 students who represented
ten study programs. The representatives from the Psychology Study Program and
the Product Design Study Program refused to participate in this FGD. Although the
authors had given all the participants incentives (e-money), the students from those

study programs were not interested to participate. The authors had tried to collect FGD
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participants for one month so the research team decided to conduct the FGDs with

participants from 8 study programs.

31.1. Students' motivation for dysfunctional behavior

Based on the information obtained from the FGDs, the motivation of the students to
perform dysfunctional behavior is due to disappointment towards the target subject
and the perception that they have been treated unfairly by the target subject of the
dysfunctional behavior such as lecturers, staff, and organization administrators. The
dysfunctional behavior performed by students is a form of revenge against the target
subject that they perceive deserves the behavior. FGD participants said that the target
subjects of the dysfunctional behavior deserve to receive the unethical behavior. The
FGD participants also said that they also performed the dysfunctional behavior because
their friends provoked them, even though they did not experience the disappointment
directly. The students who were provoked have the same perception as their friends
who provoked them that the target subject deserves the behavior.

The motivation of students to perform the dysfunctional behavior give negative
consequences, they do not feel guilty doing the behavior even though they are aware
that the behavior is not right. The results of this FGD discussion are in line with the
summary of the students’ answers to closed and open questionnaires about the causes
of dysfunctional behavior. The causes are as follows: 1) disappointment with promises
made before they became students, 2) disappointment with lecturers (lecturers are
boring in teaching, lecturers are strict in assignment submission, and lecturers are
often angry for no reason), 3) disappointment with campus facilities (at university level),
4) disappointment with the organization administrators, and 5) disappointment with the
behavior of the university staffs (commonly the Education and Finance Bureau). The
disappointment of one student with the targets of the dysfunctional behavior can influ-
ence other students to perform dysfunctional behavior. In other words, disappointment
at the individual level can lead to collective dysfunctional behavior. The results of this
study are interesting because this study found that dysfunctional behavior is multilevel
in which the antecedent of dysfunctional behavior at the individual level can cause
dysfunctional behavior at the team level.

The second interesting finding of this study obtained from the summary of the ques-
tionnaire and FGDs is that the millennials are aware of the ethical/moral standards in the
social environment (campus) that they should obey. When they perform dysfunctional

behavior, they are aware that the behavior is not right but they do not feel guilty. Even,
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if they perform the dysfunctional behavior for a long period (more than once) since they
perceive that the behavior is normal as a form of disappointment with the target of
dysfunctional behavior.

The millennial students could not expect the target subject to change their behavior
because the target subject has power, but the students can oppose the target subject
by provoking other students to take revenge by doing dysfunctional behavior together.
The authors view this finding as a phenomenon of moral/ethical shift of millennials and
alteration of thinking mechanisms to judge acceptable and unacceptable behavior of
millennials. These findings will be able to lead to the development of social contract

theories such as social exchange theory and justice theory.

3.1.2. Target subjects of students' dysfunctional behavior

Based on the results of the FGDs and the summary of students’ answers on closed
and open questionnaires, the target subjects of dysfunctional behavior are student
organizations and/or student organization administrators, at the study program level
and the university level. Another target subject of dysfunctional behavior is lecturers.
Students do not often perform dysfunctional behavior towards university because stu-
dents perceive that the power of the university level is very strong so they have concerns
that they will have difficulty completing the course if they perform dysfunctional behavior
at the university level. When they perform dysfunctional behavior toward the student
organization, they perceive that the power of the students’ organization will not affect
them on campus because they have friends that they can invite to form collective power.

The rational mechanism of dysfunctional behavior towards study programs, especially
lecturers, is also the same as dysfunctional behavior towards student organizations.
Students perceive that the power of a lecturer is not greater than the collective power
of students. Lecturers have dependent on students in terms of EDOM scores (lecturer
evaluation by students) at the end of each semester. When a lecturer behaves not
according to the students’ expectations, they will provoke their classmates to give a

bad EDOM assessment.

The interesting point from this finding is that even though students are provoked
by friends to perform dysfunctional behavior towards the organization and/or lecturers
and they realize that their behavior is unethical, but they do not feel guilty doing that
behavior. For example, a student explained that at several points of EDOM questions,
the lecturers actually deserve to get a good score if the students answer the question

objectively, but sometimes the students give the lecturers a low score. When the authors
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asked the students about their feeling, the FGD participants said they do not feel
guilty doing that behavior. Information from this FGD is also in line with the summary
of the student’s answers to the closed and open questionnaires, such as students
feeling “fine/normal” after performing dysfunctional behavior towards lecturers and

organization.

3.1.3. Forms of student dysfunctional behavior

Based on the results of the questionnaire and the results of the FGDs, the authors found

the forms of dysfunctional behavior that are often done by students are:

1. At the individual level - The target subjects are the lecturers. The students give
them low EDOM scores and share negative information about the lecturers with
their friends and their community. If their target subjects are students, the dys-

functional behavior that is performed is violence/bullying of college friends;

2. At the Organizational Level — The target subject is the organization. The students
do not participate in the organization’s events and provoke other friends to do the
same behavior. If the target subject is the university, the dysfunctional behavior
is destroying university facilities and telling their disappointment to his friends or

community.

3.1.4. Media preferences to perform the dysfunctional behavior

The media that are commonly used by students to perform dysfunctional behavior are:

1. Direct action - not attending and not participating in organization’s activities, giving

low EDOM scores to lecturers, damaging facilities, violence against other students;

2. Using social media — sharing negative information about lecturers, student orga-
nizations, and universities through Instagram, WhatsApp, and Line. These three
social media are the most common media used by the students to perform dys-

functional.

The findings of this study provide new information about dysfunctional behaviors,

particularly at the level of antecedents and dysfunctional behaviors. The dysfunctional
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behavior performed by millennials (in this case university students), generally shows
that their reason to perform the dysfunctional behavior is disappointment and revenge.
Although the doer of dysfunctional behavior is social and hierarchically lower than
the target subject of dysfunctional behavior, the doer of dysfunctional behavior does
not feel under power because the demonstrated dysfunctional behaviors are directed
to dysfunctional behavior at the team level (collective dysfunctional behavior). The
result of this research indicates that the antecedents of dysfunctional behavior at the
individual level will result in dysfunctional behavior on the individual level and team
level. This result shows that dysfunctional behavior is multilevel, that is dysfunctional
behavior at the individual level and team level. The dysfunctional behavior dimension
is multidimensional, which means that dysfunctional behavior is at the individual level,

team level, and organization level.

The second appealing result is that the doers of dysfunctional behavior realize that
their dysfunctional behavior is wrong (morally not right), but unfortunately they do not
regret that behavior because they consider that the targets of dysfunctional behavior
deserve to get that treatment. Furthermore, when their target subject of dysfunctional
behavior indeed made something that does not meet their expectation once only,
their dysfunctional behavior will remain forever. For instance, if a lecturer makes them
disappointed or upset because the lecturer is strict in assignment submission or makes
one student upset or angry with the lecturer’s action, then EDOM score given to the
lecturer will remain bad as long as the student is still in the university as a student.
This result goes in line with Deontic Justice Theory [21] which states that people
are highly sensitive toward unfair treatment that was experienced by other people
when that action breaks moral norms and social behavior which are established by the
people. Unfortunately, ethical behavior standards used by students are the ones that
are established by the doers of dysfunctional behavior. The doers provoke their friends
to do dysfunctional behavior toward the target subject of dysfunctional behavior by
building an argument that the target subject did unethical behavior toward the doers.
The other students who witnessed and perceived that the doers receive unfair treatment
will give support to the dysfunctional behavior [22]. This makes students realize that
their behaviors are wrong but they do not feel guilty to do that dysfunctional behavior.

This is interesting because the results of this study suggest that dysfunctional behav-
iors are going to take place over a long period of time. This result will also lead to a new
study on the standards of ethical-moral/behavior of millennials and an instruction to do
recovery services to restore the broken relationship between consumers and service

providers. Thus, the consumer’s perception that the university can give a good service
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quality can be restored. A university needs to create a course, workshops and training
to help students to improve ethical standards and ethical sensitivity that have been
suggested by previous researchers [9].

When the dysfunctional behaviors are not done through direct action (face to face),
the dysfunctional behaviors are performed through social media, such as Instagram,
WhatsApp group, Facebook, Line group, and Twitter. These social media are used to
mock and curse the target subject of dysfunctional behavior. Based on the frequency,
the number of students who perform dysfunctional behavior about 1-5 times a month is
around 190 students and the target subject is the university. Dysfunctional behavior
performed around 6-10 times in a month and more than 10 times in a month are

dysfunctional behavior that is targeted to study programs and student organizations.

The results of this study suggest that the most common target of students’ dys-
functional behavior is the study program, in this case, the lecturer or student orga-
nization. This finding supports the result of FGD. At the university level, they have
many disappointments to the university such as facilities and regulations which makes
students get difficulties, but students do not perform dysfunctional behavior as a form
of revenge because they perceive that the power of the university is stronger than their
collective power. This result is interesting because it indicates a behavioral phenomenon
grounded in dependency and power. Millennials assess acceptable and unacceptable
behavior based on their power ability and rational reason. This circumstance again leads

to the standard ethical mechanism which has changed in the generation of millennials.

This research provides empirical data that the target subject of students’ dysfunctional
behavior is individual (college-mate, lecturer), organization (university, student organi-
zation, and organization administrators). The antecedents of dysfunctional behavior are
the disappointment of the doer of dysfunctional behavior and also the provocation from
close friends who also feel disappointed toward the target subject of dysfunctional
behavior. The media that is used by millennials to perform dysfunctional behavior is by

direct action along with using social media (mostly Instagram).

The authors are grateful to Universitas Pembangunan Jaya for supporting our research.

We also thank anonymous reviewers which help the authors improve this research.
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