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Abstract.

Teacher education programs across the globe include a practicum as a required part
of their curriculum. The practicum is also viewed as a gateway between theoretical and
practical aspects of teaching, enabling prospective teachers to acquire the specific
skills and approaches they will need in the classroom. Teaching practicum also provides
pre-service EFL teachers with the opportunity to put their assessment knowledge
into practice. During the teaching practicum, pre-service EFL teachers may encounter
extraordinary changes. This study reports on their conceptions of assessment during
the teaching practicum. Some contextual factors shaping their conceptions are also
observed. By utilizing a mixed-method study, this study adopted a model of participant
selection. In this case, the quantitative method is carried out before the qualitative
method. The quantitative data was used to identify participants for the qualitative
portion of this mixed-methods study. The results showed that the participants agreed
that the main objective of an assessment is to enhance the process of teaching and
learning and to validate the students’ and schools’ accountability. Some factors, such
as school assessment culture, national assessment policy, and classroom reality, are
revealed as contextual factors influencing their conceptions of assessment during
their teaching practicum. The findings imply that governments, policymakers, and
curriculum developers must collaborate with educators to achieve common goals. The
national and school assessment policy must be created in a manner that avoids conflict
between pre-service EFL teachers’ beliefs and practices.

conceptions of assessment; teaching practicum, pre-service EFL teachers

Assessment has been admitted as a notable teacher’s activity that is crucial in the
teaching and learning process. Teachers spend anywhere from 25-50% of their time in
the classroom conducting assessments designed to track student progress toward pre-
determined learning goals and provide helpful feedback to both students and teachers
to improve teaching and learning (1-3). Therefore, teachers are expected to have ample

knowledge and skills to assess their students precisely. This is due to the assessment’s
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prominent role in evaluating the whole process of teaching and learning (4-5). The
result of the assessment conducted by the teachers is supposed to havea valid impact
on teaching and learning quality (6-7). For that reason, the teachers must be assessment

literate.

Teachers in Indonesia face challenges stemming from the country’s long history of
relying on standardized tests for selection and evaluation. Such apprehension implies
that preparing and training teachers to be assessment literate is a strenuous task
(8). Point to that, teacher education programs nowadays present assessment courses
and practicum to connect the need of assessmentliterateteachers. In particular, they
need to fill in the gaps between assessment theory and practice by increasing their
understanding of assessment, thinking critically about how they view assessments,
and putting their assessment beliefs into action (9-11).As a result, gaining proficiency in
assessment is crucial yet difficult for pre-service teachers.

Scholars have shown that pre-service teachers’ conceptions of assessment alter as
they gain experience with the assessment process in teacher preparation courses (12-
16). The conceptualizations of assessment are proven to significantly impact whether
or not they learn about assessment and use it in their assessment practices in the
classroom. Regardless of realizing the substance of teachers’ conceptions of assess-
ment, the changes in pre-service EFL teachers have not been sufficiently scrutinized
(17). Moreover, previous studies tend to focus on teachers as their participants. To
address this gap, this current study pays attention on pre-service EFL teachers and
their conceptions changes during their teaching practicum at school. This study also
explores the factors influencing pre-service EFL teachers’ conceptions of assessment.
Precisely, an analysis of how these pre-service EFL teachers’ conceptions of assessment
evolve through time can shed light on the thorny issue of how to prepare the best
future educators to utilize assessment as a tool for learning.These findings may have
important implications for teacher preparation programs, particularly in optimizing the
impact of practicum on encouraging assessment literacy for both pre-service teachers

and teachers.

21. Conceptions of Assessment

This study highlights the focus on conceptions of assessment in which it is acknowl-

edged as the primary filter of pre-service EFL teachers’ knowledge base. The term
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conceptions of assessment (CoA) is defined as a recognition of how the process and
the product of the students’ learning is investigated, assessed, and evaluated (18,19).
Since teachers’ CoA serves as an interpretative and guiding framework for absorbing
assessment knowledge (20) and as a powerful mediator of assessment planning and
practice within contextual conflicts (21), it is crucial for teachers to constantly broaden
and deepen their CoA in order to be assessment literate.The conceptions of assessment
also incorporate emotional and mental reactions. What the educator believes to be
true and untrue concerning assessment constitutes the cognitive dimension(22,23).
The degree to which a teacher’s most recent notions are integrated in the knowledge
determines how they react to new material in the knowledge base. Specifically, teachers
get a deeper understanding of assessment and learn new assessment procedures that

supplement and align with their existing assessment beliefs.

Affective dimension is the second dimension in which it links to the emotional
inclination. The sentiments here represent the views of teachers on many facets and
applications of assessment. (25) explains that due to their varied assessment experi-
ences, both future and current educators can feel both positive and negative feelings
toward the evaluation process. This indicates that their ideas about evaluation are solid

enough that they are unlikely to shift.

(26) argues that there are four primary ways of thinking about assessment: for the
sake of improvement, for the purpose of holding the school or the student accountable,
for the purpose of holding the student accountable, and for the purpose of being
irrelevant.As a first fundamental belief, assessment improves both classroom instruction
and student development. Second, school accountability thinks about how evaluations
can be utilized to figure out if a teacher, a school, or a system did a good job of making
use of the resources made available by the community and system (27). This idea uses
test scores to brag about successful schools and teachers and to hold underachievers
accountable. The third assessment notion states that in order for an assessment to be
valid, it must ensure that students are held accountable for their learning. Assessment
and grading distribution encompasses the processes of assigning and reporting grades
to stakeholders like parents, teachers, and potential employers (28) Barnes et al. (2017).
The final principle in the conception of assessment is that evaluating students’ progress
should not be part of their educational experience. Many people think that the argument
that testing is detrimental to education is connected to the idea that assessment is

meaningless in and of itself.
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2.2. Previous studies

As the primary filter of teachers’ knowledge bases which are attained from assess-
ment course and training in teacher education program, conceptions of assessment
is also noticed by many scholars and researchers for their prominent role in teachers’
assessment practices. (26) described four kinds of teachers’ conceptions of assess-
ment covering accountability of student, accountability of school, improvement, and
irrelevance. Primary teachers and school managers in New Zealand were involved
as the participants. This study highlighted participants agreed on the conception of
improvement and the conception of accountability. In the same vein, (28) Aziz (2015)
alsoinvestigated 107 EFL teachers’ conceptions of assessment in Indonesia. By adopting
Hongkong’s model of teacher conceptions of assessment (TCoA), she found that most

EFL teachers perceived assessment as a tool to improve teaching and learning quality.

In addition, (28) used a person-centred approach to investigate how 179 northeastern
United States instructors saw the goals of the assessment. Evidence from this study
demonstrated that educators have a wide range of assessment-related beliefs and val-
ues. Their assessment beliefs have affected their openness to continuous professional
development and their willingness to try new evaluation methods. In every survey,
educators reported that assessment played a minor role in shaping their professional
lives. In a nutshell, the findings of this study highlight the significance of educators’
assessment beliefs in shaping their readiness to implement assessment procedures in
the classroom. Their assessment beliefs have influenced their openness to continue
education and their comfort with trying new forms of evaluation. In conclusion, the
studyhighlights the significance of educators’ assessment-related beliefs in shaping
their readiness to use best practices in the classroom.

Moreover, (29) studied the effect of pre-service teachers’ conceptions of assessment
on their assessment literacy after they took a 12-week assessment course. By using
Brown’s conception of assessment inventory, thirty-two pre-service’ EFL pre-service
teachers described their conceptions. A semi-structured interview was also carried out
to gain further investigation on their conceptions of assessment. This study elaborated
the fact that although pre-service EFL teachers gained their assessment literacy, their
conceptions of assessment remained unchanged. This study verified the studies con-
ducted by (30) and (31) stating that conceptions of assessment need a long way to

change.

Regrettably, those previous studies mostly focus on teachers as the main subject

to observe, while pre-service EFL teachers were left behind. Even (32) Prasetya (2018)
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has investigated pre-service assessment literacy, but it was conducted in a very short
time. Most studies also relate between conceptions of assessment and assessment
courses. Meanwhile, the changing process of pre-service EFL teachers’ conceptions of
assessment is under-explored. For those reasons, this study attempts to fill the existing
gaps by investigating pre-service EFL teachers’ conceptions of assessment during their
teaching practicum. During teaching practicum, pre-service EFL teachers are expected

to have more experience of assessment theory and practices.

This current study belongs to a mixed-method research design. The writers recruited
some of the participants who filled out the quantitative survey to participate in the qual-
itative phase.Second, the writers integrated the phases by drawing on the quantitative
survey results to help them craft in-depth interview questions designed to probe the

participants’ conceptions of assessment and perspectives.
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Figure 1: Mixed Method Design (Adapted from (33)).

Figure 1 describes that the concurrent embedded mixed method was carried out for
the whole study of the development of pre-service EFL teachers’ assessment literacy.
Meanwhile, this present study is part of the long investigation.

The involved participants were fifty-two pre-service EFL teachers who enrolled teach-
ing practicum (internship) in senior high schools in Semarang, Indonesia. Hongkong
Model of TCoA was used to measure pre-service EFL teachers’ conceptions of assess-
ment. For the further step, the participants were invited to interview to confirm their
conception of assessment.

The data derived from the quantitative phase is analyzed using SPSS 21 to present
the descriptive statistics. Cronbach’s Alpha was used to analyze the questionnaire’s reli-

ability and consistency among responses. Meanwhile, Manual theme analysis was used
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in the qualitative analysis. After conducting in-depth interviews with study participants,

the researcher extracted key themes and organized the data accordingly.

41. Result

According to the result of the questionnaire of conceptions of assessment given to pre-
service EFL teachers, during teaching practicum pre-service EFL teachers presume the
use of assessment is for the sake of improvement in the teaching and learning process.
Further, they also perceive assessment is for both students and school accountability.
Table 1 reveals that improvement conception of assessment reached the highest mean
(M=4.96, SD=1.09). Moreover, it was followed by the conceptions of school and student
accountability (M= 4.69, SD=1.24 and M=4.61, SD=1.08). Meanwhile, the conception of
irrelevance reached the lowest point (M=1.94, SD=1.27).

TABLE 1: Result of each component in conceptions of assessment (N=52).

Components in concep- Mean (M) Standard Deviation (SD)
tions of assessment

Improvement 4.96 1.09

Student accountability 4.61 1.08

School accountability 4.69 1.24

Irrelevance 1.94 1.27

Based on the table 1, the participants showed how passionately they supported the
use of assessment to support learning, develop accuracy, and advance student learning
growth. They also agreed that assessments serve accountability objectives but were
dubious of whether assessments might be deemed useless.

For a further investigation on the conceptions of assessment during their teaching
practicum, a dept-interview in both individual and group interviews were conducted
after they finished their teaching practicum. Based on the interview, the data showed
pre-service EFL teachers were categorized into a low understanding of assessment.
Here, we gave examples of cases from Anita, Dina, and Agus (pseudonyms).

I don’t know more about assessment. | only think some activities such as mid-term
exam, final exam, how to score the students, and how to make tests are assessment

activities. (Agus)
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This excerpt showed Agus’ low starting understanding of assessment, which he just
considered assessment testing for students. Fortunately, after finishing the teaching

practicum, he mentioned different and comprehensive assessment response.

During my teaching practicum at school, | corrected and marked the students
worksheet regularly. | can tell whether my students are passionate about learning
based on their degrees of completion. (Agus)

Furthermore, teaching practicum has led the changes in the conceptions of assess-
ment. During teaching practicum, their conceptions of assessment valued assessment
as the tool for making improvements during their teaching practicum at school. They
believed that the primary concern of assessment is to check whether teachers have
presented the best quality of teaching or not. This concern asked to have self-reflection

on the result of their student’s assessment.

Actually, | wonder if my way of teaching is suitable and effective or not for my
students. is there anything | should change? (Anita)

Am | good in my teaching? Do my students enjoy the teaching and learning process?
(Dina)

These pre-service EFL teachers expressed their concern over their instruction’s effec-
tiveness and a readiness to make ongoing changes. Because they incorporated class-
room assessments into their lesson plans, these pre-service EFL teachers tended to
express a conviction in formative assessment during teaching practicum. They men-
tioned that they used to ask their students to comment on their teaching method.

| asked my students to give opinion on my teaching whether my teaching is suitable
for their learning need or not. | sometimes let them to give suggestion on my teaching
media too. | will be happy if what | do in the classroom satisfy and support their learning
process. (Dina)

The changing process in pre-service EFL teachers’ conceptions of assessment were
varied and influenced by some influential factors. During the group interview, they
revealed these factors. The excerpt from Dina showed agency as assessor as their

personal factor during this changing process.

Now [ realized that assessment is a helpful tool for teachers to check, monitor, and
notice the progress of student learning. (Dina)

Another influential factor influencing pre-service EFL teachers’ conceptions of assess-
ment is their interactions with the students during teaching practicum. This interaction

is considered as an experiential factor. Anita has shown this factor during the interview.
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After talking with students, | discovered that they all focus on different aspects of
evaluation. It is important for teachers to take into account the different demands of
their students. Students might view feedback otherwise as meaningless platitudes.
(Anita)

Meanwhile, the contextual factor was also found as an influential factor in pre-
service EFL teachers’ conceptions of assessment. The mentoring process with associate

teachers at school is acknowledged during the interview.

I learn much from Mr. Muis as my associate mentor. He helps me improving my
understanding on assessment. He even demonstrates many assessment methods that
is suitable with the students in that school. (Agus)

Mrs. Mulidah always makes discussion with me after | finish my teaching. She also
gives me suggestion on how to correct my students’ mistakes in the classroom. She
informs me a lot on how to use feedback as the communicative tool between me and
my students. (Dina)

The facts from the findings have shown that even pre-service EFL teachers start their
understanding of assessment at low level, but they made changes during their teaching
practicum. Specific to conceptions of assessment pre-service EFL teachers agreed that
assessment can be the tools for improvement and accountability. This means that they
acknowledged the value of assessments for accountability but were not clear whether
assessments should be deemed pointless. The changing process of their conceptions

of assessment was influenced by personal, experiential, and contextual factors.

4.2. Discussion

The finding of this study has highlighted some prominent points relating to pre-service
EFL teachers’ conceptions of assessment during teaching practicum. The first finding
reveals that pre-service EFL teachers valued assessment as a beneficial tool for the
improvement quality of teaching and learning. During their teaching practicum, they
acknowledged well that assessment is not merely about testing but rather for making
changes on teaching quality to support students learning process. This is in line with the
concepts in improvement conceptions of assessment provoked by (17, 29). According
to the improvement conception, the goal of student assessments of knowledge, skill,
performance, or understanding is to produce reliable data that results in meaningful
adjustments to teaching strategies or methods for student learning that will enable
improvement in student success. assessment philosophy asserts that teachers are

justified in considering assessment to be useless or just superficially connected to
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monitoring teachers, schools, or students unless evaluation results in improvement
(16, 20).The second conception of assessment perceived by pre-service EFL teachers
is accountability conception. This deals with both school and students’ accountability.
Here, pre-service EFL teachers believe that accountability assessments are designed to
raise standards for instruction and learning. Given its usage to assess teaching efficacy,
monitor teacher preparation, and determine if students have retained what was taught,

assessment may help to enhance instruction (21,25).

The importance of practicum in forming pre-service teachers’ agency is highlighted
by our findings.Our study reveals practicum may be a more important pre-service
teacher education component in developing pre-service teachers’ CoA than results
about how CoA improved through assessment courses (34).Even though it is only a
short period, practicum offers a realistic setting for pre-service EFL teachers to test
their theories and assessment methods while being influenced by diverse influential
factors (28,35). Furthermore, according to our research, practicum can serve as a
transitional stage that introduces pre-service teachers to the realities of the classroom
while also giving them chances to gradually develop their identity as assessors.This
study adds to earlier studies that demonstrate a strengthened assessor’s function
following exposure to numerous assessment-related topics in assessment courses (35).
Last but not least, because school-based learning can profoundly impact pre-service
teachers’ cognitive development, our emphasis on how practicum shapes students’
perceptions of assessment underlines the significance of linking assessment education

with actual school situations.

This study comes to the conclusion that during teaching practicum, pre-service EFL
teacher encounter interesting and expressive changes on their conceptions of assess-
ment during teaching practicum. Pre-service EFL teachers appraise assessment for
the purpose of improvement and accountability. On the other hand, the changing
process of their conceptions of assessment is related to some factors such as personal,
experiential, and contextual factors. Since this study limits the investigation during
teaching practicum only, future research is necessary to understand how teachers’
CoAs change as they progress along their professional paths, from practicum into their
first few years of teaching. It is also important to be cautious when generalizing the

findings of this case study to different situations. Comparative research is also required
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to determine how various contextual, experiential, and personal factors may affect the

CoA changes of preservice teachers in various school settings.
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