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This article examines the perceptions of school assistant principals and principals
who completed the Bahrain Teachers College higher diploma of education leadership
program about its impact on their performance. The study sample consisted of
141 program graduates from 9- cohorts. A multilevel concept in measuring the
impact of the educational leadership program on the graduates’ performance was
employed. The framework consisted of 4 levels: self-learning, changing others,
embedding changes in school practices and sustainability of change and scaling up
the school performance. The study questionnaire was designed on the basis of this
framework. Results show that the Educational Leadership program positively affected
its graduates’ performance in the 4 levels. The majority of the program graduates
agreed that the program positively affected their personal qualities, leadership styles
and practices to support school development, school staff, students’ performance and
school ranking. The majority of the program graduates also agreed that the program
positively affected their skills in dealing with curriculum innovations, professional
development, research, strategic planning, staff appraisal, communication with
community, using ICT, improving students’ learning and applying educational ethics.
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This article addresses the perceptions and practices of the assistant principals and
principals in Bahrain government schools about the impact of the Educational Leader-
ship Program (ELP) offered by the Bahrain Teachers College (BTC) on the performance
of their roles and responsibilities in schools. It aims at finding out to what extent
have school leaders’ personal qualities, leadership styles, and knowledge and practices
changed after completing the BTC higher diploma of education leadership program.

The Educational Leadership Program has been offered, since 2008, through Bahrain
Teachers College to train the assistant principals and principals in the Bahraini pub-
lic schools. Since the implementation of the program, there has been no thorough
evaluation of its impact on school leaders and their respective schools’ performance.
Such information will help BTC to revise the program requirements for the purpose of
improvement and alignment with the school leaders’ needs, the Ministry of Education’s
expectations, and international best practices.

The Education Leadership Program offered by BTC covers 10 topics, namely; curricu-
lum innovations, professional development, educational research, strategic manage-
ment, staff appraisal, communication with community, home-school relations, using

ICT, improving students’ learning and applying educational ethics.

The quality of a school leader influences instruction inside the classroom and plays a
key role in improving students” achievement and school improvement (Barber, Whe-
lan, & Clark, 2010). Therefore, it is essential to prepare school leaders to implement
and sustain improvement and change in schools for the success of the educational
reform processes. Researchers have emphasized the importance of school leaders as
key factors in developing teachers’ performance and supporting students’ learning and
success (Leithwood & Duke, 1999 and Leithwood et al., 2004). The rapidly changing
social, economic and political contexts indicate that educational systems should adapt
its current practices and approaches to redefine school leaders’ roles, responsibilities
and the way these leaders are being prepared and trained to face such challenges

(Pont, Nusche, & Hopkins, 2008).

Various studies provided a list of practices and characteristics of effective school

leaders. A large-scale study across different school systems by Barber, Whelan and
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Clark (2010) highlighted a common set of beliefs, attitudes, and personal character-
istics which effective leaders possess. These beliefs and characteristics include: a
major focus on students’ academic outcomes, being adaptable to context and people,
developing self-awareness and being able to learn, willing to take risks and challenging
existing orthodoxies and behaviours and finally being optimistic and enthusiastic. In
addition, Marzano, Waters, & McNulty (2005) developed a list of 21 categories of
responsibilities of school leaders that are related to students’ achievements. Cotton
(2003) described 26 behaviours of principals of high achieving schools; of which were
the importance of shared leadership and focusing on instruction. Williams (2009)
used a pre-post design to study how principal interns acquired skills to improve
student learning. He found that “values, knowledge, and performance have long been
recognized as essential constructs for school effectiveness”. Accordingly, common
expectations for leadership preparation programs are to provide real-world practice
in real school settings and to equip school leaders with such common effective

characteristics, skills, attitudes and dispositions.

Modern school leaders are required to play roles that would result in improving
students’ achievements, through engaging in building visions, implementing organi-
zational reform and change, leading instruction, curriculum and assessment develop-
ment, analysing budgets, facilitating managing and administrating special programs,
making resource-allocation decisions, and building school-community relations (Davis,
Darling-Hammond, LaPointe, & Meyerson, 2005; Silins et al., 2003 and Leithwood and
Jantzi’s, 2006). Therefore, a growing focus in many countries around the world on the
development of appropriate preparation and training programs for school leaders to
meet the complex needs of schools and the wider education system has been taking
place (Bush, Briggs, & Middlewood, 2006). In addition, many educational systems
around the world have realized that in order to increase the professionalism of its
school leaders’ new programs should be developed instead of relying only on those
leaders’ natural abilities and experiences (Nicolaidou & Petridou, 2011). That is to say,
comprehensive and systematic preparation training, rather than inadvertent experi-
ence, is key to produce effective school leaders (Bush, 2009).

However, it has been found that not all these preparation programs would produce
more effective school leaders and some of these programs fail to equip those leaders
with the necessary skills to fulfil their expected roles (Darling-Hammond et al., 2007).
Bush (2009) argued that in order to measure the impact of school leadership programs,

there should be an examination of whether those programs are producing effective
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leaders or not. Therefore, there has been growing tendency to evaluate the impact
and effectiveness of school leaders’ programs and its practices (Fluckiger, Lovett &
Dempster, 2014).

There have been many attempts to respond to this need around the world, however,
no such attempt was made in Bahrain to measure the impact of ELP program, which
is the only program of its kind in the Kingdom. This study is an attempt to understand
what is currently happening in the educational leadership in the Bahraini context, as
this is the first step to diagnosing and empirically documenting practices that are in
place. It also aims at measuring the acquired educational leaders’ knowledge, skills
and values (dispositions) of the BTC-Higher Diploma of Educational Leadership program

graduates as related to promoting the success of all students.

A multilevel concept was developed and applied in measuring the impact of the educa-
tional leadership program on its graduates’ performance. The framework consisted of
4-levels, namely: self-learning, changing others, embedding changes in school prac-
tices, and sustainability of change and scaling up the school performance.

Level-1 of the program impact (first assumption) is concerned with the change in
knowledge, skills, attitudes and dispositions of school leaders after completing the
program. According to Osterman & Hafner (2009), Barton, L.T. (2013) and Yan & Ehrich
(2009), preparation of knowledgeable and skilful leaders is essential. The second key
assumption (level-2 of the program impact) concentrates on the extent to which level-
1impact is transferred to school & classroom practices both qualitatively and quanti-
tatively. This is supported by Davis, Darling-Hammond, LaPointe, & Meyerson (2005);
Silins et al. (2003); and Leithwood and Jantzi’s (2006). Level-3 of the program impact
(third assumption) focuses on the extent to which level-1 & level-2 impacts are assim-
ilated into the school routines & culture. Preparing school leaders to develop and deal
with school routines have been emphasized by Darling-Hammond el al. (2010) and
Fullan (2007). The fourth assumption of the study (level-4 of the program impact)
emphasizes the sustainability of the impact and scaling up of students’ achievements
and school performance. Many researchers related the effectiveness of leaders’ prepa-
ration programs to students’ and school achievements (Marzano, Waters, & McNulty,
2005; Cotton, 2003).
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4.1. The study sample

This study employed a quantitative research design. The research data was gathered
by using a 108 items self-report questionnaire developed and designed on the basis of
a 4-level conceptual framework (self-learning, changing others, embedding changes in
school practices and sustainability of change and scaling up the school performance).
The questionnaire was administered to a sample of school principals and assistant
principals’ who graduated from the Educational Leadership Program offered by Bahrain
Teachers’ College, University of Bahrain. The 108 items questionnaire has the reliability

coefficient of 0.988 which is considered a high reliability.

The questionnaire was distributed to 270 school principals and assistant principals,
141 of them responded and the total number of valid questionnaires was 116 which
equals 43% of the distributed questionnaires. The sample included graduates of nine
cohorts of the Educational Leadership Program - the academic years 2008-2009 to
2016-17. Most of the respondents were graduates of the academic years 2012 to 2016.

4.2. The research questions

The following are the study research questions:

1. What are the principals’ perceptions of their personal qualities after completing

the education leadership program at BTC?

2. What are the principals’ perceptions of the change in their leadership styles and
practices to support their school development after completing the education
leadership program at BTC?

3. What are the principals’ perceptions of the extent to which their knowledge &
practices changed (self-learning) after completing the education leadership pro-
gram at BTC?

4. What are the principals’ perceptions of the extent to which their knowledge
& practices changes after completing the education leadership program at BTC

affected their staff teaching and practices (changing others)?
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5. What are the principals’ perceptions of the extent to which their knowledge &
practices changes after completing the education leadership program at BTC are
embedded in their schools’ routine (embedding changes in school practices)?

6. What are the principals’ perceptions of the extent to which their knowledge
& practices changes after completing the education leadership program at BTC
affected their students’ performance and school ranking (sustainability of change

and scaling up the school performance)?

7. What are the principals’ perceptions of the extent to which their curriculum
innovation, professional development, research, strategic management, staff
appraisal, school community communication, home-school relations, using ICT,
improving students’ learning and applying educational ethics skills are affected
after completing the education leadership program at BTC?

The obtained data were analysed using SPSS. Results are illustrated in the following

tables according to the order of the research questions stated above.

To answer Question (1) of the study: What are the principals’ perceptions of their
personal qualities after completing the education leadership program at BTC?, the
mean, standard deviation, percent and ranking of the study sample’s responses to
the impact of the program on the principals’ personal qualities were calculated. Table

1 summarizes the obtained results.

Table 1 shows that 83.8% of the sample considers their study in the program posi-
tively affected their personal qualities, with item 12 (I am better at listening to others)
ranked highest, while item 7 (I am more willing to take risks) ranked lowest.

To answer Question (2) of the study: What are the principals’ perceptions of the
change in their leadership styles and practices to support their school development
after completing the education leadership program at BTC?, the mean, standard devia-
tion, percent and ranking of the study sample’s responses to the impact of the program
on the principals’ leadership styles and practices to support their school development

were calculated. Table 2 summarizes the obtained results.
Table 2 shows that 85.9% of the sample considers their study in the program pos-
itively affected their leadership styles and practices to support school development,

with item 34 (I encourage my staff to express their viewpoints openly) ranked highest,
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TABLE 1: Descriptive statistics for Principals’ Perceptions of Personal Qualities.

No. Items Mean  Std.D Percent
1 I have higher intellectual capacity 4.12 0.69 82.43
2 | am more objective in my judgment 416 0.63 83.13
3 | have higher ability to control my emotions well at work 4.25 0.67 85.00
4 I am more optimistic during challenging times 4.22 0.65 84.48
5 | am a better innovative thinker 4.2 0.63 82.41
6 | have higher ability to manage my time well at work 4.10 0.61 81.91
7 I am more willing to take risks 3.98 0.69 79.66
8 | am better at problem solving 417 0.62 83.45
9 I am more focused on achieving school goals 4.34 0.56 86.72
10 | have better understanding of people in social situations 4.28 0.68 85.52
1 | encourage the expression of different points of view from 4.22 0.65 84.48
colleagues more than before
12 | am better at listening to others 4.34 0.62 86.90
13 | have higher ability in persuading others 416 0.70 83.28
14 | have higher communication levels than others 418 0.67 83.62
15 | helped my colleagues to be more motivated 4.22 0.64 84.31
16 | resolve conflicts amongst my colleagues 416 0.60 83.10
17 | have better at negotiation skills with others 4.6 0.67 83.28

Total 4.8 0.65 83.74

while item 23 (I ensure leadership succession as part of the school culture) ranked

lowest.

To answer Question (3) of the study: What are the principals’ perceptions of the
extent to which their knowledge & practices changed after completing the education
leadership program at BTC?, the mean, standard deviation, percent and ranking of the
study sample’s responses to the impact of the program on the principals’ knowledge
and practices changed were calculated. Table 3 summarizes the obtained results.

Table 3 shows that 80.9% of the sample considers their study in the program pos-
itively affected their knowledge and practices (self-learning), with item 44 (develop
a complete school vision, mission & strategic plan which are aligned with the MOE
ones) ranked highest, while item 40 perform professional presentations in English on
leadership issues) ranked lowest.

To answer Question (4) of the study: What are the principals’ perceptions of the
extent to which their knowledge & practices changes after completing the education
leadership program at BTC affected their staff teaching and practices?, the means,

standard deviations, percentages, and rankings of the study sample’s responses to
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TaBLE 2: Descriptive statistics for Principals’ Perceptions of the Change in their Leadership Styles and
Practices to support their school development.

No. Items Mean Std. D  Percent
18 | know more about the various leadership styles 4.38 0.52 87.59
20 |value the importance of developing a great amount of trust 4.41 0.62 88.10
among school staff
21 | focus on encouraging my staff to make better quality 4.28 0.62 85.69
decisions
22 | utilize different resources of expertise available among staff 4.20 0.66 83.97
23 | ensure leadership succession as part of the school culture 413 0.64 82.61
24 | ensure sustainability of effective practices in the school 4.31 0.61 86.21
25 | give control of some key operational decisions to my staff 414 0.63 82.76
26 My staff assume better leadership responsibilities 4.27 0.60 85.34
27 |l encourage shared decision-making in my school 4.28 0.61 85.52
28 | accept the outcomes of any shared decisions with my staff 4.22 0.66 84.31
33 | provide constructive feedback to staff to help them in 4.34 0.56 86.90
developing their leadership competencies
34 | encourage my staff to express their viewpoints openly 4.43 0.58 88.62
35 | continuously develop my staff’s leadership potential 4.20 0.64 83.97
36 | support students to practice leadership skills in school 4.41 0.61 88.28
activities

37 | promote using effective leadership skills to help my school to 4.36 0.61 87.24
achieve better QAA reports

38 | encourage using effective leadership skills to help studentsto ~ 4.37 0.64 87.30
perform better academically

Total 4.30 0.61 85.90

the impact of the program modules on their performance was calculated. Table 4

summarizes the results.

Table 4 shows that 81.7% of the sample considers their study in the program posi-
tively affected their staff teaching and practices, with item 8o (use ICT in their class-
rooms as an innovative teaching and learning tool) ranked highest, while item 69
(become more engaged in school research activities) ranked lowest.

To answer Question (5) of the study: What are the principals’ perceptions of the
extent to which their knowledge & practices changes after completing the educa-
tion leadership program at BTC are embedded in their schools’ routine?, the means,
standard deviations, percentages, and rankings of the study sample’s responses to
the impact of the program modules on their performance was calculated. Table 5

summarizes the results.

Table 5 shows that 82.18% of the sample considers their study in the program

positively affected embedding knowledge & practice in school routines, with item
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TaBLE 3: Descriptive statistics for Principals’ Perceptions of the extent to which knowledge & practice
changed (self-learning).

No.

39
40

41
42
43
44
45

46
47

48
49

50
51

52
53
54

55
56

57
58

59
60

61
62
63

64
65
66
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Items
Write reflective essays on selected educational issues

Perform professional presentations in English on leadership
issues

Analyse my leadership roles in light of contemporary
leadership models

Utilize leadership theories to respond to reform issues in the
school context

Analyse the internal and external school environments using
specific techniques e.g. SWOT and Value chain

Develop a complete school vision, mission & strategic plan
which are aligned with the MOE ones

Find innovative ways to improve my school’s sustainable
competitive advantage

Evaluate teachers’ practices in relation to the school’s vision

Understand the importance of research for improving learning
and teaching practices in school

Learn more about various ways for analysing the curriculum

Learn more about my leadership role in the curriculum
innovation and development

Learn about contemporary performance appraisal concepts

Improve my leadership knowledge and skills through visiting
other schools.

Prioritize the areas of concerns in my school that need to be
investigated through school research

Design quantitative and/or qualitative research tools to collect
data related to the school research

Analyse quantitative and/or qualitative data related to the
school research

Analyse the factors that impact the students’ learning

Understand learning theories to fulfil the quality assurance
(QAA) evaluation requirements for my school

Understand my roles in leading home school relations

Deal efficiently with ethical and legal issues related to my
school context

Deal ethically with my school staff.

Design professional development plan based on my training
staff needs

Integrate professional development activities in my school
strategic planning

Integrate technological tools to facilitate teaching and learning
process

Use technological tools to improve communication with
different stakeholders

Integrate ICT usage in my school strategic planning
Reflect on personal beliefs
Improve my professional values

Total

Mean
3.50
3.12

3.97

4.06

4.23

4.34

4.09

4.5
4.04

3.93
3.94

417
4.09

3.96

3.82

3.85

4.03
3.97

4.19
4.09

4.30
4.29

4.22

4.28

4.20

4.22
3.88
4.27
4.04

Std. D
0.84
1.08

0.61

0.55

0.65

0.60

0.65

0.68
0.69

0.69
0.73

0.71
0.68

0.74

0.73

0.82

0.66
0.61

0.63
0.68

0.65
0.63

0.66

0.71

0.71

0.70
0.74

0.73
0.70

Percent
69.91
62.43

79.48
81.21
84.66
86.72
81.90

82.93
80.86

78.62
78.79

83.45
81.72

7913
76.4
77.07

80.69
79.48

83.79
81.72

86.03
85.86

84.48
85.52
83.97

84.48
77-59
85.34
80.87
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No.
67

68

69
70
71

72
73
74
75

76
77
78

79
80
81

82
Total
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TABLE 4: Descriptive statistics for Principals’ Perceptions of the effect on school staff.

Items

Have more important roles in the process of school strategic
planning

Translate school strategic plan objectives into their teaching
practices

Become more engaged in school research activities
Be more engaged in the curriculum innovations activities

Become more involved in their performance appraisal
processes

Benefit from implementing the ideas acquired from my
Educational Study Trip visits

Utilize the outcomes of School research to improve their
teaching practices

Design an action plan that integrates learning theories in the
school curriculum

Understand the effect of cognitive individual differences on
students’ learning

Offer innovative ways to communicate with students’ families
Become more aware of their ethical and legal duties

Improve their teaching practices through professional
development activities

Create a learning community in school that values lifelong
learning

Use ICT in their classrooms as an innovate teaching and
learning tool

Implement ICT to achieve the goals of ‘King Hamad school of
the future’ project

Create a community of shared professional values

Mean
4.6

4.22

3.69
3.87
4.04

4.18

3.97

3.82

4.06

4.03
4.09
4.20

4.22

4.31

4.29

4.21
4.09

Std.D
0.60

0.62

0.65
0.67
0.61

0.65

0.65

0.76

0.67

0.65
0.64
0.64

0.62

0.70

0.69

0.67
0.66

Percent
83.10

84.48

73.74
77.41
80.87

83.62

79.48

76.35

81.22

80.70
81.74
83.97

84.35

86.21

85.86

8414
81.70

83 (using strategic educational management planning) ranked highest, while item 85

(finding innovative ways to develop school curricula) ranked lowest.

To answer Question (6) of the study: What are the principals’ [receptions of the

extent to which their knowledge & practices changes after completing the educa-

tion leadership program at BTC affected their students’ performance and school rank-

ing?, the means, standard deviations, percentages, and rankings of the study sample’s

responses to the impact of the program modules on their performance was calculated.

Table 6 summarizes the results.
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TABLE 5: Descriptive statistics for Principals’ Perceptions of the effect on embedding knowledge & practice
in school routine.

No. Items Mean  Std.D Percent

83  Using strategic educational management planning 4.29 0.63 85.86

84  Using research as an important tool for solving teaching and 3.94 0.65 78.79
learning challenges

85  Finding innovative ways to develop school curricula 3.84 0.71 76.90

86  Using contemporary performance appraisal approaches for 4.5 0.59 82.93

evaluating school staff

87  Applying teaching and learning practices acquired through the 3.97 0.69 79.48
Educational Study Trip visits

88  Introducing new teaching and learning ideas based on school 3.90 0.68 77.93
research

89  Raising awareness of cognitive individual differences among 4.03 0.60 80.53
learners

90  Establishing effective collaboration between families, school 4.19 0.60 83.79
and community

91  Adhering to legal guidelines 4.28 0.67 85.52

92  Establishing continuous professional development activities 4.22 0.65 84.35
based on school needs

93  Engaging teachers in exchanging ideas in professional 4.27 0.65 85.39
development seminars

94  Using ICT to facilitate the work flow of school activities and 4.23 0.72 84.70
processes

Total 4.11 0.65 82.18

Table 6 shows that 82.4% of the sample considers their study in the program posi-
tively affected students’ performance, and school ranking, with item 95 (utilize strate-
gic educational management planning to improve students’ performance) ranked high-
est, while item 97 (leading curriculum innovation in my school to improving students’

academic outcomes) ranked lowest.

To answer Question (7) of the study: What are the principals’ perceptions of the
extent to which their curriculum innovation, professional development, research,
strategic management, staff appraisal, school community communication, home-
school relations, using ICT, improving students’ learning and applying educational
ethics skills are affected after completing the Education Leadership program at BTC?,
the means, standard deviations, percentages, and rankings of the study sample’s
responses to the impact of the program modules on their performance was calculated.
Table 7 summarizes the results.

According to table 7, the principals and assistant principals of the MOE schools in
the Kingdom of Bahrain find that their study of the courses in the ELP at BTC has

impacted their performance as school leaders. In addition, it is shown from table 7 that
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TABLE 6: Descriptive statistics for Principals’ Perceptions of the effect on students’ performance, and school

ranking.

No.
95

96
97
98
99
100
101
102
103
104
105
106
107

108

Items

Utilize strategic educational management planning to improve
students’ performance

Using research to overcome school challenges addressed in the
QAA reports

Leading curriculum innovation in my school to improving
students’ academic outcomes

Using contemporary performance appraisal approaches in
evaluating teaching quality in my school

Applying the learned experiences acquired through the
Educational Study Trip helped to achieve higher QAA rank

Valuing scientific research as a way to enhance student
academic achievement

Applying of learning theories in improving students’ learning
and success in my school

Improving home, school and community relations to positively
influence the students’ performance

Improving students’ behaviours as a result of better home,
school and community relations.

Improving students’ behaviours as a result of respect of ethical
and legal rights respect

Engaging teachers in professional development activities
contributed to improving students’ academic achievement

Engaging teachers in professional development activities
contributed to improving school ranking in the QAA.

Utilizing ICT in the classroom contributed to enhancing
students’ academic achievement

Utilizing ICT in the school help in achieving better QAA school
rank

Total

Mean

4.24

3.87

3.87

4.05

4.08

3.99

4.1

4.21

419

4.7

4.22

4.21

4.23

4.23

4.12

Std. D

0.60

0.70

0.71

0.57

0.60

0.60

0.63

0.54

0.56

0.64

0.59

0.64

0.55

0.70

0.62

Percent

84.87

77-41

7739

81.00

81.58

79.82

82.24

84.17

83.79

83.48

84.48

84.14

84.66

84.52

82.40

the school community communication module has impacted them the most, while the

educational research module impacted them the least.

Tables 1to 6 show that: 83.8% of the sample considers their study in the ELP program

positively affected their personal qualities, 85.9% considers their leadership styles

and practices to support school development positively affected, 80.9% consid-

ers their study in the program positively affected their knowledge and practices

(self-learning), 81.7% considers their staff teaching and practices (changing others)

positively affected, 82.18% considers their study in the program positively affected
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TABLE 7: Descriptive Statistics on the Impact of the Program Modules on the Principals’ and Assistant
Principals’ Performance from their Perspective.

No. Module Principals/assist. principals  Rank
Mean  Std.D Percent
1 Curriculum Innovation 3.97 0.68 79.36 9
2 School Community communication 4.40 0.61 87.93 1
3 Information & Communication Technology 4.2 0.73 82.48 6
4 Strategic Management 4.22 0.62 84.51 2
5 Staff Appraisal 4.11 0.63 82.24 7
6 Educational Research 3.90 0.69 78.06 10
7 Professional Development 418 0.65 83.60 4
8 Students’ Learning 4.00 0.66 80.09 8
9 Home School relations 416 0.60 83.25 5
10 Ethics and Law 4.19 0.66 83.70 3

embedding knowledge & practice in school routines, and 82.4% considers their stu-
dents’ performance, and school ranking (sustainability) positively affected.

The ELP program impacted school principals’ leadership styles and practices the
most (85.9%), followed by their personal qualities (83.8%) and the sustainability in
students’ performance and school rankings (82.4%). These last two factors are the
ultimate outcomes which both the Bahrain Quality Assurance Authority and the Min-

istry of Education give high priority to when evaluating schools and school principals.

The fact that the impact on the principals’ and assistant principals’ leadership styles
and practices came first may be attributed to hat this topic is tackled directly and

indirectly through many modules and activities in the program.

The school leaders placed self-learning last, this may be due to the fact that not all
the covered materials in the program are relevant to their needs and challenges to
lead their schools.

From table 7, the School Community communication module came in the first place
as the most one that impacted the performance of the principals and assistant prin-
cipals with a percentage of 87.93%, while the Educational Research module came
tenth with a percentage of 78.06%. This indicates that the covered materials in some
modules, especially of the educational research and curriculum innovations modules,
need to be revised. We also suggest revising the activities and teaching strategies
used in delivering such modules. The fact that education research module came in 10™
place may also be attributed to the fact that the majority of the program participants

have had limited research skills prior to joining the program.
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The education leadership program offered by BTC to Bahrain government school prin-
cipals and assistant principals positively affected their performance, from their per-
spectives. However, the program requirements need to be tuned to suit the purpose of
improvement and alignment with the school leaders’ needs, the Ministry of Education’s
expectations, and international best practices. We also recommend comparing our
program impact results with the impact of other leaders’ initial preparation programs

in various educational systems.

This research paper is the product of a research grant project (14/2015) that was
approved and supported by the Deanship of Scientific Research at the University of
Bahrain.
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