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Abstract. This article reveals the peculiarities of educational motivation of students
with disabilities. It is noted that the educational motivation and professional orientation
of this category of students are associated with two risk groups — intra-personal and
environmental risks. By educational risk, the authors mean a factor that has a potential
impact on the performance of education at a university. In order to study the risks
of students with disabilities socializing, including determining the specifics of their
educational motives, in 2018 the authors conducted a sociological study using two
survey methods — questionnaires (with 159 students with disabilities) and interviews
(with 14 students with disabilities). Students with musculoskeletal impairment were
included in the sample, who, due to explicit health disorders, are one of the most
stigmatized groups. The study was conducted at the Moscow State University of
Humanities and Economics, which has the largest number of students in this category
in the Russian Federation. The participating students had almost equally positive and
negative educational motives. Important characteristics included the “pragmatism”
of professional choice, due to the ease of mastering the profession at the chosen
university. It is noted that such motivation entails some risks (for example, a decrease
in interest and, as a result, the quality of study). The conclusion emphasizes the
importance of access to education (including transport) for students in this group, and
the need for an integrated approach in solving the problems of developing inclusive
education.
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1. Introduction

the responsibility of the Culture,
Personality, Society Conference
Committee.

The digital society has opened up new opportunities for the inclusion of social groups at
risk due to health limitations. Advances in medicine include rehabilitation tools that promote an independent and active life. Technologies of an accessible environment have
been developed to provide comfortable conditions for groups with limited mobility. At
the same time, the problems of inclusion remain unresolved, although the digital society
creates the preconditions for this. The basic institutions that ensure the possibility of a
full life for any individual are education and work. However, in Russia, there are a number
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of barriers for people with disabilities in these areas. For example, the unemployment
rate of disabled people of working age in Russia is 23.7% (for comparison, for the
population without disabilities, this indicator is 5.4%) [1].
Higher education in the life of a person with a disability can perform a professionalizing function, act as a significant factor in socialization, and increase rehabilitation
potential. At the same time, to fulfill the second condition, it is necessary to be fully
included in significant communities — professional, scientific, social, etc., as well as
develop “soft” skills. From this point of view, the most effective strategy is the inclusion
of students with disabilities in “ordinary” educational institutions when studying together
with “healthy” peers. The significance of this approach has been repeatedly emphasized
by foreign and Russian researchers — the effect of joint training exceeds the indicators
of a segregation approach [1].
Inclusive education in Russia is still at the initial stage of formation and is currently
active in this area [3]. The first attempts to introduce the ideas of inclusion appeared in
the world only in the middle of the twentieth century. Prior to this period, the prevailing
paradigm of disability was that persons with disabilities needed a special environment —
primarily for treatment and medical care. In the 1950s, due to the efforts of activists from
among people with disabilities themselves, the problems of accessibility of other social
institutions — education, employment, leisure, etc. were first addressed. It was only with
the adoption of the United Nations Convention that disability was considered as one of
the identities belonging to the risk group, along with race, class, and gender. However,
despite all the positive developments that scientists and activists have achieved over
the past half-century, in Russia, disability is still perceived as a socially undesirable
property, spread by many stereotypes. Persons with disabilities are often perceived
as “undesirable” workers incapable of effective work and training, which affects the
employment rates of this social group [1]. In addition, in the very process of training
students with disabilities in Russian universities, various risks can appear that have
both a medium- and intra-personal nature.

2. Methodology and methods
In order to study the risks of socializing students with disabilities, including determining
the specifics of educational motives, in 2018, the authors conducted a study using
two survey methods — questionnaires (159 students with disabilities) and interviews
(14 students with disabilities). Students with musculoskeletal impairment were included
in the sample, who, due to pronounced health disorders, are one of the significant
DOI 10.18502/kss.v7i2.10306

Page 147

Culture, Personality, Society

risk groups. The study was conducted on the basis of the Moscow State University of
Humanities and Economics, which accumulates the largest number of students in this
category in the Russian Federation. Within the framework of this article, attention will be
paid, first of all, to the analysis of educational motives that characterize the readiness
of students for professional activity in the labor market.
In the study, it was assumed that the process of professional socialization of a person
with a disability was accompanied by specific educational risks. By this category, the
authors mean a factor that has a potential impact on the educational performance of a
student at a university [4]. In turn, educational risks were divided into two large groups
— medium and intra-personal. This distinction was based on the analysis of the Russian
experience of research on inclusive education.
Environmental risks, first of all, were associated with the lack of accessibility of the
education system for persons with specific needs due to impairment of hearing, vision,
the musculoskeletal system, etc. A number of problems may arise due to the lack
of continuity of the principle of inclusion, mainly in situations where quality training
has not been provided in previous levels of education. Russian researchers Osenkova
and Konovalov described four groups of risks arising from a violation of this principle,
which, in turn, were indicated by applicants themselves who had a disability during
a sociological survey [5]. These include: lack of knowledge obtained at school (40%),
health disorders (30%), psychological features that can create difficulties in studying
(25%), lack of information culture (5%). At the same time, the “lost” knowledge in the
framework of school training subsequently not only affects the quality of education but
also serves as a factor in choosing the wrong educational trajectory, when the applicant
is guided by the principle of “entering a program where it will be easier to study”.
Intra-personal risks that have a subjective nature are reproduced within the specifics
of the socialization of individuals themselves, the status-role set characteristic of representatives of this social group. In the Russian scientific space, such risks were first
thoroughly analyzed by representatives of the scientific school of Yarskaya-Smirnova
(including Zaytsev, Naberushkina, Romanov). These include the risks of social stigma
and “secondary” deviation (self-stigma), expressed in violation of identity, balancing
between the status of “disabled” and “student”. If the first gives advantages and “relaxation” in different fields, and, in particular, when entering a university, then the second
requires the same participation in the educational process, along with other students.
Status deformities can occur when the status of a “disabled person” is also used
in the educational process to gain benefits, for example, in assessing educational
achievements.
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In higher education, status deformities can affect the educational motivation of students. The decrease in interest in training affects the quality of training, the amount
of knowledge received, the degree of mastery of skills, which ultimately affects the
success of future professional activities. Educational motives can be classified according to various criteria depending on the research approach: the works of Russian
psychologists and teachers Leontyev, Bozhovich, Rean, Rubinstein, as well as foreign
theories proposed by Maslow, Bandura, Skinshtein. At the same time, classifications
are often combined on the basis of several approaches — for example, the publication
of Mormuzheva contains a description of the following motives contained in the works
of Russian and foreign researchers [6]:
1. Cognitive, which is based on the desire to acquire new knowledge;
2. Social, based on the recognition of the social significance of the future profession,
the desire for self-approval in society;
3. Pragmatic motives, consisting in the acquisition of profit;
4. Professional-value, due to interest in the profession, recognition of its personal
significance;
5. Aesthetic, due to pleasure from the learning process itself.
One of the most meaningful definitions of educational motivation, taking into account
the variety of motives, is given by Primchuk, according to which educational motivation
is “a set of motives for educational activity that form a hierarchical system with structural
components that include positive and negative motives” [7]. The author includes among
the “positive” reasons pleasure from the process of the educational activity itself: the
desire for pleasure from applying efforts to learning, the significance of the “positive”
result (education), the “moral motivating force” of remuneration. The negative motives
are the significance of the “direct” result (obtaining a diploma), material incentives,
expressed as remuneration for high learning outcomes, “compelling pressure” to avoid
punishment for poor learning outcomes. It can be admitted that depending on the
conditions of socialization, an individual may be dominated by certain types of motives,
which at the same time are quite dynamic and amenable to external influence.

3. Results and discussion
The nature of educational motivation was revealed on the 5-step Likert scale, with the
following question: “What is more important for you to get as a result of training?”.
DOI 10.18502/kss.v7i2.10306
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Table 1: Motives of higher education of students with musculoskeletal disorders
Symbol of judgments

Distribution of respondents' responses Arithmetical mean
1

2

3

4

5

A

47

19

30

16

21

2.58

B

21

16

23

31

42

3.42

C

35

23

43

11

21

2.69

D

37

18

38

16

24

2.78

F

23

9

38

31

32

3.30

G

32

14

36

26

25

2.98

H

15

10

34

32

42

3.57

Respondents were offered paired opposing judgments for evaluation. The results of
the survey of respondents are presented in Table 1 “Motives of higher education of
students with musculoskeletal disorders”. In the case of full agreement with one of
the statements, the respondent chose the score closest to him/her, so that the polar
judgment received the opposite rating. Among the judgments proposed for evaluation
were the following: A — “Get a high level of knowledge, new skills/Get a diploma of
graduation”; B — “Get the ability to master new knowledge that will help you adapt
quickly in the workplace/Get practical skills that can be immediately used in work”; C
— “Get a good education/ Get connections to get better in life”; D — “Learn to get
a high-paying job/Learn only what’s interesting”; F — “To graduate from a prestigious
university/To get a diploma, the prestige of the university does not matter”, G — “To
get a profession in demand in the labor market/To get a profession that meets my
capabilities”; H — “To graduate from this particular university, it is not so important in
which direction of training/To graduate from this university, since it has the necessary
conditions for studying”.
First of all, attention should be paid to opposite values in the extent of consent
with the provided statements as they help to distribute respondents on several types of
educational motivation. It is conditionally possible to allocate two groups of respondents
with pronounced opposite motives; the groups adjoining them which are characterized
by not expressed motivation, and also the third group of respondents who can be
called “doubting”. The last group can be characterized as the most labile, showing the
position depending on external environmental conditions. However, it does not exclude
that “doubting” reflects that type of students who are poorly focused in professional
self-determination and cannot simply define for themselves key motives of training at
a higher education institution. The respondents who expressed the extreme extent
of consent with statements A, B, C (the first part) can be called the standard focused
type of students for whom the “traditional”, positive criteria of educational motivation
DOI 10.18502/kss.v7i2.10306
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connected with the quality of education keep importance. Those who chose opposite
judgments (the second part of judgments A, B, C) can be called the career-focused
type of students who pragmatically estimate the got education. For them, the received
education is, first of all, a tool in the achievement of personal purposes. The share of
such respondents is a little lower in comparison with the standard type — 83 against
103. At the same time, in question A (first part), one can see a considerable prevalence
of material incentives over esthetic and informative. Thirty-seven respondents find it
important “to study to get a highly paid job” while 24 respondents are interested to
study only “out of interest”.
Social motives, such as the prestige of the university, turned out to be generally
less significant for students with disabilities — in general, the diploma of higher education itself is important. The availability of training conditions is much more important
for respondents. At the same time, it is more important for them than the acquired
profession itself (the direction of training). Here, the authors deliberately limited the
choice of respondents to polar options “Graduating from this particular university, it
is not so important in which training direction/Graduating from this university, since
it has the necessary conditions for training”. It is important to understand the risks
of such motivation — in the “pursuit” of a diploma, other important aspects of future
professional activity may be missed — the personal significance of the profession, the
possibility of subsequent employment, etc. Perhaps such motivation is due to the desire
for adaptation in the conditions of limited choice — since few universities in Russia
have an accessible environment for students with disabilities, they have to “sacrifice”
professional interests.
As for the choice between the “sought-after profession” and the “profession corresponding to individual opportunities” (assertions G), here respondents are more inclined
to adapt and will rather choose a more affordable option.
Summing up, the survey revealed two groups of motives among students with disabilities, among whom almost equally positive and negative are observed. Negative ones
include the “pragmatism” of respondents, combined with the desire to adapt to existing
opportunities. From this, in the authors’ opinion, there is some contradiction — on the
one hand, respondents are aimed at obtaining higher education for the purpose of profit
and obtaining knowledge, and on the other hand, they choose a university not taking
into account “professional” criteria, but based on its accessibility. Although in general,
the number of such respondents in the sample is not the majority of respondents, their
further competitiveness may be called into question, since this motivation is unlikely to
lead to effective self-realization.
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These findings are reflected to some extent in the results of interviews conducted with
students with disabilities. Some respondents note that they would like to choose not
only another profession, but also another university, but their capabilities were limited
by infrastructure accessibility, including the problem of traveling to and from the place of
study. Basically, these restrictions affect residents of small towns where transport links
are poorly developed, limiting the ability to attend the university on their own. Note also
that the majority of respondents with disabilities are inclined to choose an inclusive
education in the team of “ordinary” peers, this is confirmed both by the results of the
interview and the questionnaire.
One can conclude how satisfied students with disabilities are with educational conditions when analyzing the answers of respondents to the situational question “If you
had the opportunity to return to the past, would you choose the university in which
you are currently studying?” Most students do not regret their choice (50.9%). However,
among the respondents, there were those who found it difficult to answer the question
(26.4%) or answered negatively (22.2%). Some of the “disappointments” of students
with musculoskeletal disorders can be associated with the risks caused by mistakes in
professional choice, another with inflated expectations regarding the labor market and
fear of employment. In face-to-face interviews with the interviewer, many respondents
noted that they did not see a ready career route for themselves and admitted that they
were stressed by one thought about graduation. It is confirmed by university teachers
that some students are ready to study in several programs in turn, dropping out from
the last year, and then re-entering the budget place of another program. The university
even has a kind of “stars” that have gained fame for successive deductions more than
5 times. These motives are mainly based on fear of unemployment. Let us quote the
words of one of the respondents on this occasion: “After the bachelor’s degree, of
course, to the magistracy... my profession is in demand only in large cities, and I am
from the province, I will return there — there is nowhere to work, so I can’t get out of
the house, there are no ramps, I live on the fifth floor... Then I’ll go to graduate school
or drop out... you can re-enter another profession. It’s too early to think about it now”
(undergraduate student, 3rd year). Thus, the decision to continue studies in master’s
and graduate schools is often based not on educational preferences and interests,
but on the desire to “stay at a university”, even in the absence of suitable educational
programs.
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4. Conclusions
It has already been noted that the social and economic effectiveness of inclusion is
quite high, which indicates the undeniable benefits of this strategy. In addition, the
introduction of special universities will not solve other problems caused by infrastructure
barriers that will inevitably arise in the process of employing people with disabilities,
obtaining services, etc. In view of the above, it should be recognized that the availability
of higher education in Russia remains a problem for people with disabilities, which
can affect their motivation to learn. Although in this direction there is an increase in
events (including through the activities of the federal network of resource educational
and methodological centers for the education of people with disabilities), universities,
apparently, have yet to develop effective inclusion mechanisms.
It is necessary to ensure the continuity of inclusion at different levels of training.
It is preferable to work with applicants at the pre-university training stage through the
interaction of schools and universities. Such interaction should be aimed at jointly finding
a suitable educational trajectory — a middle-level institution can form and subsequently
transfer a portfolio to the university, which includes a description of the strengths and
problems of the student to select optimal working methods.
In addition, universities need to cooperate with employment centers responsible for
the employment of persons with disabilities. The task of interaction with this structure
is to build career guidance work in accordance with the needs of an inclusive (protected) labor market, which includes quota jobs for people with disabilities. Also, the
employment service in most regions has business project financing programs for startup entrepreneurs with disabilities. Although the amounts of grants for such projects
are relatively small, they can serve as a basis for activity in this direction. At the same
time, the university can act as a consultant for a graduate at the design stage. Thus,
to increase the educational motivation of students with disabilities, the interaction of a
number of stakeholders at different stages, including pre-university training, becomes
relevant.
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